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	Goal:

Students will demonstrate increased awareness of themselves within their family, their cultural community, and as a person with a disability.

Objectives: Together with their family, students will

· identify important values that guide them throughout life.

· identify interests, strengths and skills relevant to post-high school visions. 

· identify disability-related limits that impact post-high school visions.

· identify supports or accommodations needed to achieve post-high school visions.

· identify culturally relevant advocacy skills to achieve post-high school visions.

· document and organize information for transition planning.


	Awareness of Self, Family, Community, and Disability  
Materials Needed

· Transition Planning-Awareness PowerPoint

· Activity Sheets Per Student: 

· Self-Awareness Assessment (1 copy)

· What’s Important to Me Circle (2 copies)

· Defining Your Disability (1copy) 

· Disability Awareness Circle (1 copy)

· Transition Awareness Circle (1 copy)

· Summary of Performance (1 copy)

· Parent’s Timeline for Transition (1 copy)

· 1 highlighter per student

· 3 safe, tossable objects per student (rolled up paper, tape, socks, balls, beanbags, etc.)

· Computer and LCD Projector or overhead projector

· TV/VCR (Optional)

· Optional Supplemental Videos

· Rudy

· October Sky

	Location: 

School, Home, Community

Parent Involvement

Students and adult family members will articulate and document their visions for post-high school living, work and further education. Together they will identify strengths and limits caused by their disability that may impact future plans. 

Teacher Involvement

Teachers will become aware of student/family planning for transition and will facilitate culturally sensitive interactions and IEP meeting strategies.

NOTE:  Throughout the teacher’s manual you will see font changes to indicate suggested wording of discussion, or conversation points (Teacher: italics), that you can use. Regular font is used for specific Teacher Notes. Teacher notes refer to targeted comments about materials to handout, suggested activities to pursue, or reference to other lessons and activities. Finally, the teacher’s manual aligns each PowerPoint slide with relevant comments.


	Lesson Outline

  A. Introduction to Student-Directed Transition Planning lessons 

B. Students complete activities to become aware of personal, family, and cultural values when setting goals, and the time they spend on things that are important to them.

C Introduction to the Transition Planning Circle, and it’s relevance to planning for life after high school. 

D. Students complete disability awareness activities.

E. Students learn the importance of becoming an advocate.  

F. Students create their first Transition Awareness Circle 
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	Show SDTP Curriculum Title Slide
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	Show Lesson Title Slide 1.
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	Show Slide 2.  

Teacher: This is the first lesson in a series of lessons that will help you and your family to plan for life after high school.
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	Show Slide 3.

Teacher Note: Introduce Student-Directed Transition Planning lessons

Teacher: What is transition?  

Answer:  Transition is change. Soon, you will be transitioning from high school to adult life.

Teacher: What will change after you graduate?

Answer:  Getting a job and making money, going to college, living on my own or with my family. The lessons we will do together will help you and your family develop your vision for employment, further education, and adult living when you are out of high school.

      Teacher: What do you have to do now to get ready for this change? 

Answer: You have to set goals for the future; you have to plan for the future and gather the skills you need to do what you see yourself doing in the future; you have to implement and manage the plan you set; you have to reflect and adjust the plans you make knowing your skills and limits while celebrating progress toward the goals you set.  
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	Show slide 4. 

Teacher: You will learn a lot about yourself…your preferences, interests, strengths, and needs for what you will do after graduation. You will be talking with your family and other people about very personal things that relate to how you will live after graduation. Teacher Note: This slide introduces the concept of confidentiality to the students. 
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	Show slide 5.

Teacher: Together with your family and teachers, you will be compiling information that is personal and private. This means you do not have to reveal or discuss this information with anyone else, unless you want to. You should know that there will be times that you should reveal, or disclose information about yourself in order to get help you might need for a job or further education after graduation. Teacher Note: Disclosure will be discussed more in the lesson entitled Vision for Further Education.
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	Show Slide 6. 

Teacher: There are laws that help protect your health/medical and educational information from getting into the wrong hands. These laws guarantee that your personal information only goes to the people you want it to go to.

Teacher Note: You can get more information on HIPAA and FERPA at these websites: http://www.hhs.gov/ocr/hipaa/ and www.ed.gov/policy/gen/guid/fpeo/ferpa/index.html 
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	Show Slide 7. 

Teacher: This slide shows all of the lessons that will teach you about Transition. In Awareness, you will become more aware of yourself. Terms & Concepts will teach you about Transition words and their meaning. The Vision for Employment, Vision for Adult Living, and Vision for Postsecondary Education lessons will help you set goals for after graduation. In Course of Study, you will figure out what classes and experiences you will need to make your goals happen. In Adult Supports & Services, you will learn about supports that can help you after high school, and the Summary of Performance lesson will combine all of the information you need for your transition planning meeting.
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	Show Slide 8: Self-awareness  

Teacher: Self-awareness means knowing your own interests, skills, and limits.  

It also means knowing what your family or other adults think about your future and how they can help.
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	Show Slide 9.

Teacher Note: Students complete the Self-Awareness Survey. 

Teacher:  Complete the Self-Awareness Survey. Discuss each question together and then write down your own answer. There are no right or wrong answers. You will take this home tonight and discuss the answers with your family. Tomorrow in class, we’ll discuss what your family had to say. 
  Teacher:  Hand out Self

      Awareness Survey to each 

      student. Send a blank survey home for family to complete. Continue slide show when students are done.
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	Show Slide 10.  Awareness Survey results and discussion.

Teacher:  What did you learn about yourself by completing the Self-Awareness Survey? What did the adults at home think about your answers? Encourage the students to talk about anything they would like from this exercise.
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	Show Slide 11.

Teacher: This slide shows you the What’s Important to Me Circle. On the circle you will mark how important family, leisure, work, and other things are to you. Your answers will help you to develop a transition plan that matches who you are.

1. Think about each of the items in the outer ring. This includes Family, Free Time, and Health (advance through the slide until the outer ring is full). Assign a value to each one according to how important you think it is in your life. In the example, family is rated high (it’s colored up to the 4). However, work rates a 1, and is not very important. If an item has no value for you, just leave it blank.
2. Color in the sections up to and including the number (if you assigned a value of 3, color sections 1,2, and 3).

3. Now place a mark in each wedge that represents how much time and energy you currently devote to the item. (advance slide to the point where the work wedge is marked). In this example, a lot of time and energy is spent on work. The mark is on 4, yet the person felt work was low in importance.(advance slide) On the other hand, 1 has been marked for friends, showing the person spends very little time and energy with friends, even though they rated it highly (advance slide to complete the circle).

4. Does the amount of time and energy you spend closely match what is important to you? What changes can you make so that your time and energy match what you think is important? 

Teacher Note: You can click and color as many sections of the circle as you feel necessary to fully explain the categories and rankings.

Still on slide 11. 

Teacher: In this example we can see that work is not very important, but this person spends a lot of time and energy at work. We also see that this person believes it’s important to spend time with her friends, but the time doesn’t match the importance. The time and energy that the person spends with her family matches its importance. 

Now that you’ve seen how to do this, do your own.



	
	Homework assignment: Take a blank What’s Important to Me Circle home so that your family can share what’s important to them. Explain to your adult family member how to do this circle, and then ask him or her to complete it. This needs to be signed by your family member for credit. We will discuss the similarities and differences between your circle and your family’s. 

Teacher Note:  Send a blank What’s Important to me Circle home with the students. Students can share their Circle with their family, their adult family, or significant other can do this on the computer at home if internet access and hardware are available. Print out and bring to class.
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	Show Slide 12.


Introduce Transition Planning Circle   

Teacher: The Transition Planning Circle provides a framework for planning for work, post-secondary education, and adult living.  This circle will be on every slide to remind us of this process. Each color means something. White (East): Setting goals for the future; Blue (South): Developing a plan; Yellow (West): Managing the plan; Black (North):  Reflecting and adjusting the plan. This process is a reflection of the changes that occur throughout life. You will see this Transition Planning Circle on each slide from now on.  
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	Show Slide 13.

Teacher: Transition planning begins early, even before you turn 16.  This process helps you to identify job interests and abilities. It includes things like career exploration and some job training. Transition Planning helps identify community services and prepare applications for adult services. It considers summer and volunteer experiences. It means preparing a job placement file with references and skills you have acquired, and a file that contains information about your further education experiences (transcripts, grades, etc.)

Teacher Note: You can give an example from your own life by describing how you decided your own schooling and career opportunities. Have the students talk about how this process has already been working for them. 
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	Show Slide 14. Advance through slide. Setting Goals

    Teacher: What’s important to you helps you decide your goals. You’ve already determined those things that are most important to you. Knowing what’s important to you, and what’s realistic to achieve, helps you dream for the future.
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	Show Slide 15. Advance through slide. Developing a Plan

Teacher: To develop a plan, you need to answer several questions. Teacher Note: Engage the students in discussion using questions like the following:

What do I want?

Why do I want to do it?

How am I going to do it?

When will I do it?

What help do I need?

How will I find out how I did?
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	Show Slide 16. Advance through slide. Managing the Plan

Teacher: To manage your plan, you also need to answer some questions:

Did I get what I wanted?

Was I motivated to do it?

What steps did I take?

Did I follow my schedule?

Did I get the help I needed?

Did I get information on how I did?

What changes should I make?
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	Show Slide 17. Advance through slide. Reflect and Adjust

Teacher: This process helps you compare actual outcomes to what you thought would happen. You’ll see things that worked and things that didn’t work; then you will make adjustments for next time. 

The following activities will help you understand how to manage multiple, and sometimes challenging parts of your life. We’ll also have a little fun!
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	Show Slide 18.

Activity 1: Keep your eyes on the goal. This game will show how we operate using the above steps. Each student gets 3 balls (beanbags can be used instead of balls). Imagine that the first ball is your goal. Write what this goal is on the ball.  Now, take 2 more balls and write an obstacle, or something that gets in the way of achieving your goal, on each ball. 
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	Show Slide 19.

Begin the game by tossing one ball up and down in one hand. Then add a second ball (one of your obstacles), and try to keep both balls going in the air (using 1 or both hands) at the same time. Finally, add your third ball (obstacle). 

Teacher Note: For this game, you can use wadded up paper with masking tape around it to hold together, old tennis balls, any sort of cheap rubber balls, beanbags, wadded up old socks, etc. that are readily available.
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	Show Slide 20.

DISCUSSION:  Did keeping track of your goal ball get more difficult as you added more balls (obstacles)? What can you do to prevent the obstacles from becoming barriers to achieving your goals? Answers: It seems fairly easy to keep track of one ball (your primary goal) when there is no other interference. Life’s obstacles, (like the additional balls), might mean you need other strategies to help maintain focus on your goal. So what did you do?



	
	(Optional) Activity 2:  Group Juggling: 1. Teacher and students stand in a circle formation, about 6-10 students per circle. (This game can be done in larger groups, but skill-level variations may make success difficult to achieve in a short time period. If more than one circle of students is used, it may be helpful to have half the class observe while the rest are participating; then change so the observers can participate.) 2. All students raise a hand. 3. Teacher has about 5-10 balls, beanbags, or other safe tossable objects (as indicated in slide 16) within easy reach.  4. Teacher begins by tossing a ball/beanbag to a student.  5.  That student catches the ball (using 1 or 2 hands), and tosses same ball to another student who has their hand up.  6.  Once you’ve caught the ball, put your hand down.  7.  Process continues until the last person with their hand in the air catches the ball, and tosses it back to the teacher.  8.  The game continues in this exact order (tossing and catching to the same people, in the same order, that you just did.  9.  Teacher begins to toss in additional balls/beanbags.  Students continue tossing and catching the objects in the same original order.  10.  As more balls start flying, the challenge of keeping all the balls going in the air gets more and more difficult.  

Teacher: This game shows how we can use our strengths, but it also shows how our limits, and those of others, can make achieving success (i.e., keeping as many balls as possible going in the air) difficult. In order to have the whole group be successful, some of us had to change our methods.  For example:  Even though you throw and catch well, others in the group may not.  So you might have to toss more slowly, or call the person’s name, or move in closer…all in the effort to keep the game going.
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	Show Slide 21. Different Abilities 

Teacher: What did you learn from the activities? 

     Answers:  We all have different ability levels for tossing and catching objects. The outcome of keeping goals alive (balls going in the air) became easier when there was not interference and when there was more help; however, it wasn’t until we 1) utilized our skills, 2) relied upon and allowed the skills of others to shine through, and 3) changed our own skills to enable others to succeed, that we could achieve the goal of keeping multiple balls in the air.

Because our skills at tossing and catching balls is different, this game also helps begin our discussion of “disability” and the supports we might need to prevent a disability from becoming a barrier. Some of us needed to change the way we toss and catch in order to help achieve the group goal.
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	Show Slide 22. Defining disability.

Teacher Note:  Give each student the Defining your Disability worksheet. Have the students complete this worksheet at home, with their parents or significant other.   

Teacher: Answer the questions on this worksheet in class as best you can. Your homework is to take a blank home and get your parents’ or other adult family members’ thoughts about the impact of disability on you and your family. 

Teacher Note:  Have a discussion that demonstrates how most of us have limitations for which we occasionally require support.
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	Show Slide 23. Homework      discussion. 

Teacher: About 10% of kids in school experience learning difficulties. Do you or your family know anyone with learning difficulties? If so, what kind?

How does your family see your learning difficulties?

What does having learning difficulties mean to you? How do your answers compare with your family’s? Your teacher can also provide some information regarding your disability and how it impacts your schoolwork.
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	Show Slide 24. Input Circle

Teacher: The Input Circle will be used to help you gather and organize your thoughts, as well as information from your family and teachers about how your disability affects you at home and in school. You’ll use a circle like this to organize information in later lessons. Let’s look at Maria’s example.
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	Show Slide 25. 

Maria’s Input Circle

Teacher Note: Go through Maria’s example. 
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	Show Slide 26.

Teacher: Some disabilities you may not be able to see, like learning disabilities or attention deficit disorder. Some are easier to see because of special supports like a wheelchair or guide dog. Schools provide supports for students with disabilities to help them learn. Your IEP identifies you as a student with a disability, and is a plan to help you be successful.
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	Show Slide 27.

Teacher: Regardless of your learning difficulties, or disability, you are all students. You all have preferences, strengths, and needs. But you are students first! Consider these apples…

 What’s the same about these apples?  What’s different about the apples? When you get right to the core, they’re both apples. When you get right down to it, you are all just students. Teacher note: You can get more information at www.disabilityisnatural.com 
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	Show Slide 28.

Teacher: Disability is natural. The red apple is more like the green apples than it is different. People with disabilities are more like people without disabilities than they are different. (Snow, 2005.)

Teacher:  It is this mutual awareness of needs brought on by disability-related limits that will help students and families address accommodations or supports for employment, further education or living arrangements later on in life. We all need a little help from others at times. This use of the ‘disability label’ is what Kathie Snow terms a “passport for services”.
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	Show Slide 29.

Teacher:  Apples are natural. Disability is a natural part of the human condition. Teacher: You can go to www.disabilityisnatural.com for more information about this topic. (Snow, 2005)
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	Show Slide 30.

Teacher: Does having a disability mean you can’t be successful? Your disability only limits you if you let it. Let’s meet some very successful people with disabilities. 

Slides 31 through 40. Activity: Successful People.

Teacher Note: Show slides 31 through 40 in order as each person is discussed. Each slide can be read by the teacher, or by the students, consecutively. Teacher may choose to show some or all of the successful people, depending on time available. 

Teacher Note: Slides 38 and 39 include examples of local people with disabilities achieving personally relevant visions. You are encouraged to insert information about individuals with disabilities from your own local community.

Teacher: Let’s find out about some of these people.

 These people with disabilities succeeded in life. Let’s discuss some of the challenges they had because of a disability. 

Teacher Note: Click on the video icon on Slide 40 to show video clip of Chris Burke.

Teacher Note: Two useful websites to learn more about famous people with disabiliteis are:

http://postsecondaryoptions.org 

http://www.ldonline.org/kidzone 

Optional activity:  View the video Rudy to see how someone with disabilities similar to your own managed to get through high school and go the college of his choice to play football.
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	Show Slide 41. Advocacy

Teacher: All of these people became successful with help from others. We rarely achieve things totally by ourselves. Family, friends, teachers, and others help us, advocate for us.

Definition:  Advocacy is a term that means active or verbal support for a cause or a position. It assumes we all have limits, and it assumes we all need help at times because of our limits, which usually result from disability.

Teacher: What are some examples of advocates?  

We need our parents to advocate for us when we are very young and need help.

We begin to advocate for ourselves as we get older…but still need help from our parents and others.  

When you advocate for your own issues or needs, you are a “self-advocate”.

Who advocates for you?

For whom do you advocate?



	[image: image30.wmf]




	Show Slide 42.

 Teacher:  Self-Advocacy happens when you lead your own IEP meeting, or when you ask for help or accommodations, to make learning easier for you.
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	Show Slide 43.

Teacher: Your parents and teachers advocate for you when they speak up for you and help you get something you need so that you can learn better in school.



	
	Optional Activity: If not shown earlier in the lesson, one of the videos, Rudy or October Sky, would provide a good review of concepts discussed in this lesson. For example, the video Rudy shows nice examples of the concepts of self-determination and advocacy discussed above in terms of the lead character’s family and community. 
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	Show Slide 44.

Teacher: The Timeline for Transition shows the age in which certain actions need to be taken to properly prepare for life after high school. This tool can help you, and those who advocate for you, to know when certain activities should be accomplished. 

Teacher note: Read through the slide with the class and spend as much time discussing it as you feel necessary and appropriate. Hand out copies for students to take home to their parents. 
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	Show Slide 45.

What’s Next?

Teacher: Discuss the next lesson you and your class will complete together.  


Annotated References 
Barclay, J. & Cobb, J. (2001). Full Life Ahead: A workbook and guide to adult life for students & families of students with disabilities. South East Regional Resource Center, Auburn University Montgomery, Montgomery, AL.

This book was developed and written by parents for parents and students (with disabilities). It is a very practical resource with many activities that reinforce the student and parent connection when planning for life after high school graduation. It takes many of the discussions and activities we typically think about and do with typically developing children, and makes them very concrete and real life for students with disabilities and their parents and teachers. It is a comprehensive resource that poses questions (and solutions) on some difficult topics that generally hit families very hard after their student has graduated from high school. This is a great planning tool.
Fluegelman, A. & Tembeck, S. (1981). More New Games, New York: Mainstreet Books.

This book (and its earlier renditions) have many fun, physical, and cooperative games

that can be used by groups to teach concepts dealing with conflict, cooperation, and

other real-life scenarios. Initiated as a peaceful anti-Vietnam war protest, the games have

stood the test of time and have been used across many different teaching and therapeutic

settings. The games are often played by children, adolescents, adults, or any

combination of people, often with hilarious, yet meaningful results. Particularly

effective is game playing with students, together with their parents and teachers.

Suggestions for processing the games and experiences are provided.

Leake, D. and Black, R. (2005). Essential Tools: Improving secondary education and transition for youth with disabilities; Cultural and Linguistic Diversity: Implications for Transition Personnel. National Center on Secondary Education and Transition, Institute on Community Integration, University of Minnesota, Minneapolis.

This document gives theoretical and practical tips for helping youth with disabilities and

their families who are from culturally and linguistically diverse backgrounds, to manage

the transition from high school to adult life. It describes collectivist and individualistic

frames within which to think about self-determination and the IEP planning process. The document’s value lies in its reminders that we need to understand our own perspectives on cultural and linguistic diversity before we can assist families.

Morita, Y. (1998). Take a walk in my shoes: Guidebook for youth on diversity awareness activities. Oakland: University of California, Office of Affirmative Action, Division of Agriculture & Natural Resources.

Students, parents, and teachers will find this book to be an excellent resource for

enhancing awareness of human diversity for students, parents, and teachers. While the

book is targeted toward California, its many activities are useful where ever there are

diverse children and adults. Diversity in terms of disability and culture is emphasized. 

National Alliance for Secondary Education and Transition. (2005). National standards 
and quality indicators: Transition toolkit for systems improvement. Minneapolis: 
University of Minnesota, National Center on Secondary Education and Transition.
Targeted toward state and local administrators and practioners, this document presents

standards and indicators useful for enhancing the quality of transition activities for youth

going from secondary to adult life. The standards and indicators are meant to be a

catalyst for constructive change in transition policies and practices. Transition

coordinators, special education teachers at the high school level, special education

directors involved in high school transition planning will find this document useful.

National Collaborative on Workforce and disability for Youth, (2005). The 411 on Disability Disclosure Workbook. Washington, D.C.: Institute for Educational Leadership.

This workbook is essential for youth with disabilities, their parents, and teachers as they

learn together about the pros and cons of disclosing information about a disability either

to a postsecondary school, or on a job. It discusses the role that self-determination plays

in disclosure. Many activities are available for students, families, and teachers to

become familiar with disclosure. The workbook authors indicate that this document

alone can be the basis for a separate teaching unit on disclosure alone. 

Snow, K. (2005).  Disability is natural: Revolutionary common sense for raising successful children with disabilities. Woodland Park, CO:  BraveHeart Press.

This book is a useful tool for parents, educators, and high school youth or adults with disabilities who want a different perspective on ‘disability’. Written from a parent’s perspective, Kathie Snow allows the reader permission to ask different questions, and not accept the status quo of disability services.

Wells, G. & Wittle, A. (2002). You can do it: Students with disabilities preparing for 
college. Nevada P.E.P. (Parents Encouraging Parents), MGM Mirage Voice 
Foundation, Nevada Department of Education, Special Education and Diversity 
Programs.

Targeted toward students with disabilities, this manual combines strategies and lessons learned from students, teachers, and parents in Nevada, with help from the Learning Disabilities Association of Hawaii. Activities are very specific for students pursing postsecondary education after high school graduation. The manual walks the student through the admission process, know the high school diploma option they need, discussion of disability disclosure, financial assistance, and much more. Activities can be used separately, or together as presented in the manual.

Supplemental Materials

Following are optional materials that can enhance the lesson content. The videos provide excellent examples of real life situations for young people with learning disabilities dealing with the challenges of transition into adulthood to pursue their postsecondary visions. The websites provide additional activities and opportunities for students to interact with information regarding disability and transition.







     Videos

Fried, R.N. and Woods, C. (Producers), Pizzo, A. (Writer), & Anspaugh, D. (Director). (1993). Rudy [Motion picture]. United States: Tristar Pictures.

Gordon, C. & Franco, L. (Producers), Johnston, J. (Director), Hickman, H. & Colic, L. (Writers). (1999). October Sky [Motion picture]. United States: Universal Pictures.

Websites

http://www.ldonline.org/kidzone
ericec.org/fact/famous.html

www.disabilityisnatural.com  

http://www.hhs.gov/ocr/hipaa/ 

www.ed.gov/policy/gen/guid/fpeo/ferpa/index.html
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