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	Goal:

Together with their family and teachers, students will identify, discuss and document their employment vision.

Objectives: Together with their family, students will

· identify interests, preferences, strengths and needs relative to  achieving employment vision.

· compile information about their post-school employment vision using the Input Circle.

· identify key people within their community that can help provide support for their employment vision.

· detail employment-related experiences and supports needed to realize their culturally relevant employment vision.

Location: 

School, Home, Community

Parent Involvement

Students and adult family members will articulate and document their visions for post-high work. Together with the teacher they will identify employment preferences, interests, strengths and needs.

Teacher Involvement

Teachers will become aware of student/family planning for transition and will facilitate culturally sensitive interactions and IEP meeting strategies.

NOTE:  Throughout the teacher’s manual you will see font changes to indicate suggested wording of discussion, or conversation points (Teacher: italics), that you can use. Regular font is used for specific Teacher Notes. Teacher notes refer to targeted comments about materials to handout, suggested activities to pursue, or reference to other lessons and activities. Finally, the teacher’s manual aligns each PowerPoint slide with relevant comments.


	Employment Vision  
Materials Needed

· Vision for Employment PowerPoint

· Activity Sheets Per Student: 

· Employment Vision Input Circle (2 copies)

· Summary of Performance (1)

· Pertinent school-administered Transition Assessments/Results

· Family interview handout (1)

· Summary of Performance (1)

· Computer and LCD Projector or overhead projector

Lesson Outline

A. Brief Review: 

· Lesson 1 and Terms & Concepts lesson

· Input Circle

B.  Vision for Employment

· Review definition for Employment Vision

· General employment concepts and terms

C. Sample Input Circles for attuning Employment Vision: Strengths and needs statements

D. Writing your own Employment strengths and needs statements

· Getting input from family – Homework activity

E. Writing your Vision for Employment Statements

· Inner Circle Vision Statement

· Students transfer data to web site so that information goes directly to the Transition Assessment Form – Present Levels of Employment Performance

F. Summarize Lesson
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Teacher: This lesson will help you identify and discuss your strengths and needs for employment after high school. You will be gathering information that is related to achieving your employment vision. You will see some familiar terminology, and learn some new terminology too. 



	[image: image2.wmf]
	Show Slide 1.

Teacher: You will use the Input Circle that was introduced in the Awareness lesson to gather information about employment, and you will use this information to talk about your employment vision at your transition IEP meetings.
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Teacher: In the Awareness Lesson you and your family identified important values that you share, and dreams that you share about your future when you’re out of high school.
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Teacher: You and your family discussed how your disability impacts your learning while you are in school, and how it impacts your life after high school.
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Teacher: You learned about concepts and terms used to discuss your post-high school plans and about the transition planning process.
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Teacher: In this lesson you will identify, talk with others about and record your employment preferences, interests, strengths and needs. Your employment vision will become clearer as you develop plans with your family, teachers, and other people who you respect.
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Teacher: Imagine that you just graduated from high school. What are you going to do now? Where are you going live? This lesson emphasizes what kind of job you want to have and how you plan to get it.
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Vision for Employment Defined

Teacher: Your vision for employment is your dream job to earn money so you can help others, feel good about yourself, live where you want, and have fun.
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Teacher: Have the students work in groups of 2 or 3. 

         Each group should have a flip chart and a marker. One student from the group will write comments from each student in the group on the flip chart to answer the following questions.

Teacher: What do you want to be when you grow up? You’ve thought about this question from the time you were small. 

Think back to elementary school and remember something you wanted to be. What was it and why did you want to be it?

What did you want to be in middle and beginning high school?

What do you want to be now?

How have your ideas changed over the years? Why?
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Teacher: This activity is like the one done in slide #10.  However, the students will use the worksheet to get responses from 1 or 2 family members. Family members will need to sign the worksheet.

Have your family member sign the worksheet.  We’ll discuss these in class tomorrow.
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Teacher: How did you and your family come up ideas about what kind of job you want when you grow up? How did these ideas change? Did you ever watch someone working and hope that you could do that job?

Teacher: It might be helpful for you to talk about what you wanted to be when you were growing up. Talk about other jobs you wanted to do, or did, when you were younger. What did your parents think you would do? Are you doing it?
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Teacher: Your decisions were based upon your preferences, your interests, strengths, and your needs. Your parents consider these things and what is good for the whole family.
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Teacher: A preference is a liking of one thing over another. You might have a preference for a welding career rather than construction. If you wanted to work with animals, you might have a preference to work with animals in a veterinarian’s office rather than in a pet store.  What are your preferences for working after high school? What are your family’s preferences?
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Teacher: Interests are the things that you like and want to learn more about. What are some of your job interests? What were some of the interests your family expressed for you?
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Teacher: Your strengths are valuable qualities, abilities, and assets that you have to help you do the job you want. Your family has strengths that help you find the job you want; your community has strengths that can help you find the job you want. Describe some of your strengths, and those of your family and community.
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Teacher: Your employment needs are things that are wanted or required in order for you to work in the job you want. Your employment needs may require special services, supplementary aids or support people, or other modifications.
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What needs do you have regarding work after high school?

What needs do your family members have for you?



	[image: image18.wmf]
	Show Slide 17.

Teacher: In the Terms & Concepts lesson you saw where your preferences, interests, strengths and needs are written on your IEP. The transition page of your IEP specifically addressed your strengths and needs regarding the type of job you want. Find this section of your IEP.

Teacher: The students should have their own IEP document from the Terms & Concepts lesson. If not, be sure they have a copy, and specifically have them look at the transition page(s) for interests, preferences, strengths, and needs.
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Teacher: How do you know what your employment-related preferences, interests, strengths, and needs are?

Answer: Transition assessments are used.



	[image: image20.wmf]
	Show Slide 19.

Teacher: Thinking back to the Terms & Concepts lesson, someone tell me what a Transition Assessment is.

Answer: Transition assessments include information that is collected at different times about your post-school interests, skills, and needs. In this lesson, we talk about assessments that help determine your employment interests, strengths and needs.
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Teacher: An employment assessment is a measure of your job interests, strengths, needs, and performance. This type of assessment can occur at your school or at a job site in your community. Assessments can take the form of observations by others of you working, work samples, interviews, comments from supervisors, or paper/pencil tests. 

Teacher: Sample transition employment assessments are included at the end of this packet. Have some available that are used in your school.
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Teacher: Does anyone remember what a Functional Vocational Evaluation is from the Terms & Concepts lesson?

Answer: A Functional Vocational Evaluation is a transition service that matches your interests and skills to certain jobs, or that matches your needs with your family’s needs to jobs that you can do. This evaluation could be done at school,or by your Vocational Rehabilitation counselor.
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Teacher:  In the Terms & Concepts lesson we learned about Present Level of Functional Educational Performance, and you saw where this was addressed in your IEP. 

Teacher: On your transition IEP, the Present level of Employment performance is a statement that combines information gathered from assessments regarding your employment interests, strengths and needs

In the Terms & Concepts lesson, Jackie’s Present Level of Functional Education Performance addressed 1) turning in her homework on time, and 2) improving her relationship with a work-study supervisor. Which one of these statements is about Jackie’s employment?

Answer: #2-improving her relationship with a work-study supervisor. 

. 
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Teacher: Now were going to gather information about your employment preferences, interests, skills, and needs so that you can write your Present Level of Employment Performance, and your Vision for Employment. What you think is very important, and it is very important to get information from your family and teachers too. This information will help you set employment goals, develop and manage your plan for employment, and together with your family, reflect and adjust your employment plan to fit your shared employment vision.
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Teacher: Now you will use the Input Circle to gather important information from you, your family members and your teacher about your employment interests, strengths and needs. Let’s review how it works by doing an example to illustrate this process for developing your Employment Vision.
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Teacher: The Input circle will help you pull together your thoughts about employment for your transition-planning meeting. It will help you clarify your thoughts and discussions with others about your employment vision when you are at your Transition Planning meeting.
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Teacher: In Lesson 1 you learned how to use the Input Circle as you gathered information about yourself and how your disability affects you in school. 

Let’s review what goes in each section. What is “student input”?

Answer: Information from you.

What is “family input”? 

Answer: Information that you gather from your family.

What is “teacher input”?

Answer: Information that comes from your teachers. 

What is the summary statement?

Answer: A statement that combines your thoughts and ideas with those of your family and teachers.
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Teacher: Bob is a 17 year-old boy in 11th grade with a learning disability.
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Teacher: Bob wrote a statement about the things he was interested in doing for a job. His answer showed some of the work experience he had with scouting and with a summer camp.
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Teacher: Bob asked his parents what they would like him to do for work after high school. They gave answers based on things he had done at home and in his community. They talked about his interests and skills.
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Teacher: Bob’s teacher talked about the things that seemed to interest him most at school. Natural science and environmental issues are strong areas for Bob. His Vocational Interest Inventory showed his strong preference for environmental work.
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Teacher: Bob and his teacher combined information from all three sections into a summary statement in the center of the circle. Bob looked for similarities and reworded long phrases to get all of the information included. He wrote his interests into the center summary statement.
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Teacher: Bob asked his parents what they thought he did well and what an employer might like about him. They gave answers based on jobs Bob had done around the house, as well as how he did with his summer job. They talked about his strengths.



	[image: image34.wmf]
	Show Slide 33.

Teacher: Bob then wrote down what he thought he was good at and what an employer might like about him. He though about his past paid and unpaid work experience. He talked about his strengths.
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Teacher: Bob talked with his teacher about what he was good at and what an employer might like about him. She talked about his strengths based on formal and informal assessments.
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Teacher: Bob and his teacher combined information from the three sections into a summary statement. Bob again looked for similarities, and shortened some phrases. His strengths were written into a summary statement in the center of the Input Circle.
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Teacher: Bob asked his parents what employment-related skills they thought he needed to work on. They gave input based on jobs he had done around the house, as well as how he did with his summer job. They thought about how his disability might affect his job performance.
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Teacher: Bob wrote down what he saw as his employment-related needs. He thought about his paid and unpaid job experience. He thought about how his learning difficulties might affect his performance on the job. These are areas where he might need support on a job.
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Teacher: Bob asked his teacher what she thought about his employment-related needs. She talked about his needs based on formal and informal assessments. Because of his learning disability, these are things he gets help with while he is in school, but he might need support after high school on the job. 
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Teacher: Bob and his teacher combined his needs into a summary statement. He again looked for similarities and reworded some phrases. Bob’s employment needs were written into the center summary circle.
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Teacher: After discussing his interests, strengths, and needs with his family and teachers, Bob wrote employment vision statements based on everyone’s input. From everyone’s perspective, he wrote vision for employment statements. Finally, Bob combined everyone’s input for his central vision statement.
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Teacher: You will take 4 blank Input Circles (Interests, Strengths, Needs, and Employment Vision) home tonight so that you and a family member can clarify your employment vision just like we did for Bob in the example. Your family member will need to sign your Input Circles for credit. We will discuss your Input Circles in class tomorrow, and I will give you some information to add to the ‘teacher’ section of each circle. Then we’ll complete the inner summary circles together in class. 

Teacher note: You will need to information to give each student the next day so that they can write a statement from your perspective in each of the input circles (interests, strengths, needs).  
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Teacher: I’ve given you each some information about assessments that you’ve taken to determine your employment interests, strengths, and needs. You also have some information about how I think you have done on some employment skills here at school or in your work-study program. Write a statement that summarizes this input in the Teacher Input section.

Teacher note: You may need to take time to discuss or explain some of the information that you gave to the students.
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Teacher: Now you will review all of the information that you’ve put into each section of your input circles for interests, strengths, and needs. 
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Teacher: Write a summary statement that incorporates everyone’s input about your employment interests. Look for ways you can shorten and combine phrases for this inner circle summary.

Teacher Note: The Interests Circle will help form the vision. There is no separate Interests Circle on the website.
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Teacher: Write a summary statement that incorporates everyone’s input about your employment strengths. Look for ways you can shorten and combine phrases for this inner circle summary.

Teacher Note: The summary statement is the part that will be used at the website.
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Teacher: Write a summary statement that incorporates everyone’s input about your employment needs. Look for ways you can shorten and combine phrases for this inner circle summary.

Teacher Note: The summary statement is the part that will be used at the website.
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Teacher: Now, write a summary statement that combines everyone’s vision for employment. Look for ways to shorten and combine statements so you can write a clear vision statement in the center circle.

Teacher: Your Employment Vision Statement will go on your Transition IEP.  You’ll use the web site to do this, or it can be hand-written.
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Teacher: Write your Employment Vision statement on the flip chart, and share it with the class. 
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Teacher: Take your Employment Vision with your family. Make any changes as needed, and have your family sign your homework.
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	           Show Slide 54. – Reflect and adjust

           Teacher:  Your plan is dynamic. As  

                    you reflect and adjust, it may

                    change.
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     What’s Next?


Annotated References 
Barclay, J. & Cobb, J. (2001). Full Life Ahead: A workbook and guide to adult life for students & families of students with disabilities. South East Regional Resource Center, Auburn University Montgomery, Montgomery, AL.

This book was developed and written by parents for parents and students (with disabilities). It is a very practical resource with many activities that reinforce the student and parent connection when planning for life after high school graduation. It takes many of the discussions and activities we typically think about and do with typically developing children, and makes them very concrete and real life for students with disabilities and their parents and teachers. It is a comprehensive resource that poses questions (and solutions) on some difficult topics that generally hit families very hard after their student has graduated from high school. This is a great planning tool.
Leake, D. and Black, R. (2005). Essential Tools: Improving secondary education and transition for youth with disabilities; Cultural and Linguistic Diversity: Implications for Transition Personnel. National Center on Secondary Education and Transition, Institute on Community Integration, University of Minnesota, Minneapolis.

This document gives theoretical and practical tips for helping youth with disabilities and

their families who are from culturally and linguistically diverse backgrounds, to manage

the transition from high school to adult life. It describes collectivist and individualistic

frames within which to think about self-determination and the IEP planning process. The document’s value lies in its reminders that we need to understand our own perspectives on cultural and linguistic diversity before we can assist families.

Morita, Y. (1998). Take a walk in my shoes: Guidebook for youth on diversity awareness activities. Oakland: University of California, Office of Affirmative Action, Division of Agriculture & Natural Resources.

Students, parents, and teachers will find this book to be an excellent resource for

enhancing awareness of human diversity for students, parents, and teachers. While the

book is targeted toward California, its many activities are useful where ever there are

diverse children and adults. Diversity in terms of disability and culture is emphasized. 

National Alliance for Secondary Education and Transition. (2005). National standards 
and quality indicators: Transition toolkit for systems improvement. Minneapolis: 
University of Minnesota, National Center on Secondary Education and Transition.
Targeted toward state and local administrators and practioners, this document presents

standards and indicators useful for enhancing the quality of transition activities for youth

going from secondary to adult life. The standards and indicators are meant to be a

catalyst for constructive change in transition policies and practices. Transition

coordinators, special education teachers at the high school level, special education

directors involved in high school transition planning will find this document useful.

National Collaborative on Workforce and disability for Youth, (2005). The 411 on Disability Disclosure Workbook. Washington, D.C.: Institute for Educational Leadership.

This workbook is essential for youth with disabilities, their parents, and teachers as they

learn together about the pros and cons of disclosing information about a disability either

to a postsecondary school, or on a job. It discusses the role that self-determination plays

in disclosure. Many activities are available for students, families, and teachers to

become familiar with disclosure. The workbook authors indicate that this document

alone can be the basis for a separate teaching unit on disclosure alone. 

Snow, K. (2005).  Disability is natural: Revolutionary common sense for raising successful children with disabilities. Woodland Park, CO:  BraveHeart Press.

This book is a useful tool for parents, educators, and high school youth or adults with disabilities who want a different perspective on ‘disability’. Written from a parent’s perspective, Kathie Snow allows the reader permission to ask different questions, and not accept the status quo of disability services.

Wells, G. & Wittle, A. (2002). You can do it: Students with disabilities preparing for 
college. Nevada P.E.P. (Parents Encouraging Parents), MGM Mirage Voice 
Foundation, Nevada Department of Education, Special Education and Diversity 
Programs.

Targeted toward students with disabilities, this manual combines strategies and lessons learned from students, teachers, and parents in Nevada, with help from the Learning Disabilities Association of Hawaii. Activities are very specific for students pursing postsecondary education after high school graduation. The manual walks the student through the admission process, know the high school diploma option they need, discussion of disability disclosure, financial assistance, and much more. Activities can be used separately, or together as presented in the manual.

Supplemental Materials

Following are optional materials that can enhance the lesson content. The videos provide excellent examples of real life situations for young people with learning disabilities dealing with the challenges of transition into adulthood to pursue their postsecondary visions. The websites provide additional activities and opportunities for students to interact with information regarding disability and transition.







     Videos

Fried, R.N. and Woods, C. (Producers), Pizzo, A. (Writer), & Anspaugh, D. (Director). (1993). Rudy [Motion picture]. United States: Tristar Pictures.

Gordon, C. & Franco, L. (Producers), Johnston, J. (Director), Hickman, H. & Colic, L. (Writers). (1999).October Sky [Motion picture]. United States: Universal Pictures.

Websites

http://www.ldonline.org/kidzone
ericec.org/fact/famous.html

www.disabilityisnatural.com  

http://www.hhs.gov/ocr/hipaa/ 

www.ed.gov/policy/gen/guid/fpeo/ferpa/index.html
Transition Employment Assessments and Career Interest Tools

Employability/Life Skills Assessment: Ages 14-21, by R. Weaver and J.R.  DeLuca, 1987, Dayton, OH: Miami Valley Special Education Center and Montgomery County Board of Education. 

http://www.ntid.rit.edu/media/full_text.php?article_id=164
Reading-Free Vocational Interest Inventory: 2 (2nd ed). Becker, R. L., 2000. Columbus, OH: Elbern publications.

http://www.theodora.com/dot_index.html   Dictionary of Occupational Titles online. Students can access a huge number of careers and jobs. They can find out the basic minimum requirements as well as any special training that might be needed to become a professional in that field.

http://personalitydesk.com/?gclid=CLrb9I-PlYgCFQZFUAodkSP_Mg
This site has career interest inventories available for purchase. Read and see sample assessments.

2004 Strong Interest Inventory- Used by career coaches and college counselors everywhere, this is the gold standard of career tests. Backed by decades of research with people who are satisfied in their careers, this test will measure your interests and provide you a highly detailed report of the careers that are likely to appeal to you.

Combined Myers-Briggs and Strong Interest Inventory- Correlating the personality measures of the MBTI with the interest measures of the Strong, this gives an even more detailed picture of the careers that may be right for you. Highly recommended for those just entering the workforce or for career changers.

Oklahoma Department of Career and Technical Education

1500 West Seventh Avenue

Stillwater, OK  74074-4364

405-743-6817

www.okcareertech.org/iis/careerclusters.htm
