Second Annual Oklahoma Transition Institute
2007 Team Contact Information

	Team Name:  Pontotoc County


Team Leader:   Brenda Brasher    


Position:   VR Counselor    


Organization:   DRS    


Best Address:   1628 E. Beverly, Suite 109  Ada, OK  74820    


Best Phone:   580-332-2785   Fax:   580-436-3542    
Best e-mail:   bbrasher@okdrs.gov    


Team Member:   Tracy Elston - co-leader    


Position:   VS Counselor    


Organization:   DRS    


Best Address:   1628 E. Beverly, Suite 110  Ada, OK  74820    
Best Phone:   580-436-2430  Fax:   580-436-9049    
Best e-mail:   tselston@drs.state.ok.us    


Team Member:   LaDeana Andrews    


Position:   Special Education Teacher    


Organization:   Roff High School    


Best Address:   P.O. Box 421 Roff, OK  74865    
Best Phone:   580-456-7828 Fax:       
Best e-mail:   jandrews8885@sbcglobal.net    

	Team Member:       


Position:       


Organization:       


Best Address:       
Best Phone:       Fax:       
Best e-mail:       
Team Member:       


Position:       


Organization:       


Best Address:       
Best Phone:       Fax:       
Best e-mail:       
Team Member:       


Position:       


Organization:       


Best Address:       
Best Phone:       Fax:       
Best e-mail:       
To include all members, use additional pages if necessary 


Team Planning Tool
Part 1: Assessing Current Implementation 

This section of the team planning tool guides you to reflect on the extent to which you are implementing the taxonomy practices included in: (A) Student-focused Planning and (B) Student Development. Use the Implementation Rating Scale to indicate the extent to which the practices or activities are implemented in your school or district. Use the Evidence Rating Scale to indicate the extent to which your implementation rating is based on data that describe the extent of implementation or effectiveness of the practice or activity. Use the space provided to note how the practice or activity is implemented and what you know about effectiveness. For each set of practices, we include a set of reflective questions and suggested indicators as resources to help provide meaning to the practice statements. The reflective questions are designed to help you go beyond simple “yes” and “no” responses by providing substantive examples of the transition practices. The suggested indicators provide examples of evidence you might examine to determine implementation levels and effectiveness.

	Implementation Rating Scale
DK
-
We don’t know what or how we are doing in this area.

1
-
This activity or practice is not occurring.

2
-
We are developing this activity or practice, but it is not yet occurring. 

3
-
This activity or practice occurs some of the time or with some of our students, but implementation is not consistent.

4
-
This activity or practice occurs regularly, widely, and consistently.
	Evidence Rating Scale 

DK
-
We don’t know if data are available, or if so, what they indicate.

1
-
We do not have any data regarding this practice.

2
-
We have very limited data regarding this practice OR the quality of the data we have is not very good.

3
-
We have some data that indicate implementation and/or effectiveness of the activity or practice.

4
-
We have high quality data that indicate implementation and/or effectiveness.


Example:  Part A –  Student-Focused Planning Practices

	Practices
	Extent Implemented
	Extent/Quality of Evidence

	1.
Students’ IEPs include measurable post-school goals in (a) education and/or training, (b) employment, and (c) independent living 
	DK
1
2
3
4
	DK
1
2
3
4

	Description: Review of IEPs in our school indicated that 30% of students’ IEPs include measurable post-school goals. So – we have limited implementation, but good quality data showing where we need to improve. However, our IEP forms were somewhat difficult to evaluate, because people were not consistent about where they put the information. Need to improve content of IEPs, quality of IEP planning; new form would help. 


A. Student-Focused Planning Practices

	Practices
	Extent Implemented
	Extent/Quality of Evidence

	1.
Students’ IEPs include measurable post-school goals in (a) education and/or training, (b) employment, and (c) independent living.


	DK
1
2
3
4
	DK
1
2
3
4

	Description:

Not consistent with formally addressing independent living skills.  It is done sometimes but not always.  It is taught in the classroom but might not be in the IEP goals.



	2.
Students’ IEPs include measurable annual goals that will enable them to achieve their post-school goals.
	DK
1
2
3
4
	DK
1
2
3
4

	Description:
       For school to work students, YES.  But, for other students with disabilities, this is not as consistent.



	3.
Students’ IEPs include coordinated transition activities and services (e.g., instruction, community experiences, etc.), including a course of study, that will enable them to achieve their post-school goals.
	DK
1
2
3
4
	DK
1
2
3
4

	Description:

      Documentation of services provided by school and special education staff is sometimes inconsistent.




	Practices
	Extent Implemented
	Extent of Evidence

	4.
Age-appropriate transition assessment information is (a) used to identify students’ preferences, interests, choices, and needs; (b) reflected in the summary of students’ present level of academic achievement and functional performance; and (c) used as the basis for the IEP.
	DK
1
2
3
4
	DK
1
2
3
4

	Description:

Need assessment tools (2-3) that are more concise.  Assessments that require less time but still give good results would be a big help.



	5.
Students, families, educators, and relevant service providers work together to plan and provide instruction and services.
	DK
1
2
3
4
	DK
1
2
3
4

	Description:



	6.
Students are prepared to participate and do participate meaningfully in development of their IEP and in their IEP meeting.
	DK
1
2
3
4
	DK
1
2
3
4

	Description:

     Students do participate somewhat in the development of their IPE, but may not actively participate in the IEP meeting.  Instead they are usually just in attendance in the IEP meeting.




	Reflective Questions and Indicators

	Reflective Questions

· To what extent do students and their parents actively participate in the development of their individual education program (IEP)? What strategies are used to foster student and parent participation? How are students prepared to participate?

· How is information regarding students’ interests, preferences, and needs used to identify postsecondary goals?

· To what extent and how is transition-related assessment information (i.e., academic, cognitive, occupational, and/or adaptive behavior assessment information) used in developing annual goals and objectives and to determine related service needs? 

· To what extent and how is information gathered through career awareness and exploration activities subsequently linked to a student’s educational program?

· To what extent do students’ educational programs include goals and objectives identified by the student?

· To what extent are the goals and objectives identified in students’ educational programs (including “transition services”) implemented and evaluated?

· What strategies are used to insure that agency personnel (with parent/guardian permission) and other appropriate individuals actively participate in planning meetings?

· To what extent and how are the responsibilities assigned through the IEP process reviewed?  To what extent do identified services go undelivered?

· What procedures are used to address discrepancies between services promised and services provided?

	Suggested Indicators

· # students whose present level of academic achievement and functional performance (PLAAFP) regarding transition goals and services are based on transition-related assessments

· # students with measurable post-school goals

· # IEP goals that are student-initiated

· # students with goal-related  annual objectives and transition services

· # students attending their IEP meeting; level of student participation

· # students whose course of study aligns with post-school goals

	Notes and/or Ideas



B. Student Development Practices

	Practices
	Extent Implemented
	Extent/Quality of Evidence

	1.
Age-appropriate transition assessment information (e.g., academic, cognitive, career/occupational, adaptive behavior, etc.) is routinely collected.
	DK
1
2
3
4
	DK
1
2
3
4

	Description:

Need more effective career/occupational assessment tools.



	2.
Academic skill development


	DK
1
2
3
4
	DK
1
2
3
4

	Description:


	3.
Life skills development, including self-determination skills
	DK
1
2
3
4
	DK
1
2
3
4

	Description:

      Seems to be minimal time to devote to life-skill development after addressing academic needs.




	Practices
	Extent Implemented
	Extent of Evidence

	4.
Employment and occupational skills development, including paid work experience
	DK
1
2
3
4
	DK
1
2
3
4

	Description:

This is addressed in the school-to-work program.



	5.
Identification and provision of support services that foster students’ skill development and achievement of post-school goals (e.g., environmental adaptations; accommodations; related services such as AT, OT; etc.)


	DK
1
2
3
4
	DK
1
2
3
4

	Description:

       This is mainly addressed with co-op students.




	 Sample Questions and Indicators

	Reflective Questions

· What transition-related assessment information is collected (i.e., academic, career/occupational, and/or adaptive behavior information)? When is it collected? By whom? How is it collected? 

· How are target skills determined and subsequently evaluated? What do these assessments indicate regarding student learning/achievement of target skills?

· Do students’ educational programs align with their post-school goals?

· To what extent do all students participate in work-based education, including paid and/or unpaid work experiences, during high school?

· In which occupational areas are students employed during their work experiences?

· Are students’ work experiences aligned with their post-school goals?

· Are students’ work experiences aligned with their course of study?

· How are students informed of and recruited for co-curricula and extra-curricular activities?

· Do students have the skills they need to be successful, including: Academic skills? Independent living skills? Occupational skills? Employability and work behaviors? Self-determination skills?

· To what extent do students have the supports, accommodations, and/or related services they need to access work experiences?

· How are student accommodation needs identified?

· What methods are used to help students generalize their accommodation needs from school to community environments?

	Suggested Indicators

· # and % of students receiving services in specific settings

· Cognitive, academic, occupational, and adaptive behavior assessments used; student performance on assessments

· Specific strategies for student recruitment to co- and extracurricular activities

· # students participating in work-based, co-curricular, and extracurricular activities

· # and % of accommodation needs met and unmet

· % mastery of target skills

	Notes and/or Ideas:




Team Planning Tool
Part 2: Identifying Strengths and Needs

Use the information from Part 1—Assessing Current Implementation to summarize the current strengths of your transition-focused education and services. Building on the information regarding your strengths, identify specific transition education or service needs. 

You may find that your needs include a range of activities. In some cases, you may determine that you need to change practice in your school or district, such as expanding the opportunities for students to participate in paid work experiences through the curriculum. In other cases, you may determine that to change practice requires a policy change at the school, district, or state level. For example, integrating opportunities for work experience in the curriculum may require a change in how staff funding can be used or in the assignment of personnel. In other cases, you might determine that a change in a form can improve planning or data collection, such as a change in the IEP form to facilitate addressing the IDEA transition requirements.

To help develop plans that address your needs, use the space provided to indicate the kind of action required to address each need you identify (practice, policy, or form) and then code your identified needs with respect to their priority and/or immediacy (e.g., high priority/immediate need, moderate priority/intermediate need, or lower priority/long-term need).  

	Kinds of Actions:
	
	Priority:
	
	Immediacy:
	

	· Practice

· Policy
	· Form

· Other
	· High

· Medium
	· Low
	· Immediate

· Intermediate
	· Long-term


Example:  Student-Focused Planning Practices

	Student-Focused Planning Practices
	Current Strengths
	Needs
	Kind of Action 
	Priority/ Immediacy

	6.
Students are prepared to participate and do participate meaningfully in development of their IEP and in their IEP meeting.
	· IEP review indicated about 75% of students attended their IEP meeting

· Site review indicates some teachers integrating IEP planning and involvement strategies in their curricula
	· Evaluations of the IEP meetings indicated many students were only passively involved in identifying their interests and preferences

· Greater implementation of evidence-based strategies to support student involvement is needed
	Practice 
	High

Immediate


A. Student-Focused Planning Practices

	Student-Focused Planning Practices
	Current Strengths
	Needs
	Kind of Action 
	Priority/ Immediacy

	1.
Students’ IEPs include measurable post-school goals in (a) education and/or training, (b) employment, and (c) independent living.


	Goals include:

A. education and training

B. Employment
	Need to include more independent living skills.
	Practice
	High

	2.
Students’ IEPs include measurable annual goals that will enable them to achieve their post-school goals.


	Work study program utilizes effective measurement tool based on performance at work site completed monthly.
	Locating a tool for other students not in work study to base measurable goals on.
	Practice,

Form
	High

	3.
Students’ IEPs include coordinated transition activities and services (e.g., instruction, community experiences, etc.), including a course of study, that will enable them to achieve their post-school goals.

	
	Activities can always be enriched.  Desire for more community programs.
	Practice
	Low

	
	
	
	
	


	Student-Focused Planning Practices
	Current Strengths
	Needs
	Kind of Action 
	Priority/ Immediacy

	4.
Age-appropriate transition assessment information is (a) used to identify students’ preferences, interests, choices, and needs; (b) reflected in the summary of students’ present level of academic achievement and functional performance; and (c) used as the basis for the IEP.
	Currently preferences and interests are determined by student interview.  IEP is based on these factors effectively.
	More formal assessment especially with learning styles.
	Form, Practice
	Medium

	5
Students, families, educators, and relevant service providers (with parent/guardian permission) work together to plan and provide instruction and services.


	Draft IEP is provided to parents for review prior to meeting so they can think more comfortably about input.
	
	
	

	6.
Students are prepared to participate and do participate meaningfully in development of their IEP and in their IEP meeting.


	Most students in high school assist in writing their IEP goals and transition pages.
	Students need more active role in IEP meeting.
	Practice
	Medium


B. Student Development Practices

	Student-Development Practices
	Current Strengths
	Needs
	Kind of Action 
	Priority/ Immediacy

	1.
Age-appropriate transition assessment information (e.g., academic, cognitive, career/occupational, adaptive behavior, etc.) is routinely collected.


	Work study students have an effective tool.
	A tool for other students not in work study that is valid, concise, and can provide quarterly assessments for progress reporting.
	Form, Practice
	High

	2.
Academic skill development


	Implement a variety of curriculum to meet academic needs of students.
	Resources to provide programs.
	Other 
	High

	3.
Life skills development, including self-determination skills 


	
	More time or a way to incorporate self-determination and self-advocacy into academic curriculum.
	Other
	Medium

	
	
	
	
	


	Student-Development Practices
	Current Strengths
	Needs
	Kind of Action 
	Priority/ Immediacy

	4.
Employment and occupational skills development, including paid work experience 


	Work study program
	
	
	

	5.
Identification and provision of support services that foster students’ skill development and achievement of post-school goals (e.g., environmental adaptations; accommodations; related services such as AT, OT; etc.)


	Most of these issues are addressed at our co-op.
	
	
	


Team Planning Tool
Part 3: Setting Goals and Planning

The purpose of this section is to help you make plans for the coming year. Use the responses from your Part 1—Assessing Current Implementation and Part 2—Identifying Strengths and Needs to identify specific goals that address your identified needs. Then identify specific goal-related activities, the person(s) responsible for the activity, and the timeframe for implementation. As you are planning, also identify (a) the outputs or products to be produced, (b) your anticipated or expected outcomes, (c) indicators that will determine whether the outcomes were achieved, and (d) data sources by which evidence will be collected. As a resource, use the checklist on the last page to help you clarify your goals, activities, outputs, and anticipated outcomes. If you need to include additional stakeholders in your plan and/or need technical assistance to implement your plan, indicate in the space provided.

Example:

	Student Development  Practices

	Focus: Employment and occupational skills development, including paid work experience

	Goal:  Increase # of students participating in work experience and/or work-based training 

	Specific Goal-Related Activities
	Person Responsible
	Timeframe

	1.
Identify possible community liaisons to develop training sites

2.
Establish expected outcomes and expectations for students and community liaisons

3.
Complete task analysis of work tasks for skill training in classrooms 

4.
Conduct student tours of potential training sites and “new employee orientation” 

5.
Identify key contacts (employers, job coaches, teachers)

6.
Assess skills to determine readiness for sites

7.
Place students at training sites
	· Ellen (education) with Lynn and Anna (job coaches/para-educators), Audrey R. (rehab), Julia (transition coordinator), and community members
	1.
Complete by December 31

2.
Complete by December 31

3.
Complete by January 20

4.
Complete by February 10

5.
Complete by February 28

6.
Complete by February 28

7.
Complete by March 10



	Outputs/Products
	Expected Outcomes
	Potential Indicators
	Data Sources

	· Task analyses for various job skills

· Creation guide (how to create training sites)
	· Increased student participation in work experiences

· Increased student employment

· Increased life skills (budgeting)
	· # of students participating in work experiences

· # of students employed after training

· # of students opening banking accounts, purchasing
	· Teacher records

· Job coach evaluations/records

· Community member surveys




	Student-Focused Planning  Practices

	Our focus for student-focused planning is on:   Vocational/Interest Assessments

	Our goal for student-focused planning is:   Locate or develop a variety of effective assessment tools.

	Specific Goal-Related Activities
	Person Responsible
	Timeframe

	1. Locate assessment tools that::

· Provide measurable goals

· Can be administered in concise manner

· Can be administered quarterly for progress reporting

2. Locate a variety of tools to effectively match student with appropriate assessment based on strengths and weaknesses


	Transition Team Educators and Vocational Rehabilitation Counselors
	Sept. 15, 2007

	Outputs/Products
	Expected Outcomes
	Potential Indicators
	Data Sources

	Each educator will bring to our first regional meeting assessment tools they use in their district.


	Increase knowledge of assessments among team members.

Development of more effective assessment tools.
	# of teachers who report that assessments are now better as a result of the information/discussion provided to them.
	Transition assessment tools utilized by each district.

Internet search.



	Additional stakeholders and/or TA needs:




	Student-Focused Planning  Practices

	Our focus for student-focused planning is on:   Employment opportunities for work study participants

	Our goal for student-focused planning is:   Increase employment opportunities for work study participants

	Specific Goal-Related Activities
	Person Responsible
	Timeframe

	1. Identify potential employers for students in the county by creating a resource of employers that participate in the program.

       2.   Identify in the resource book, necessary skills for each potential    

             employment site.


	Transition Team Members
	December 2007

	Outputs/Products
	Expected Outcomes
	Potential Indicators
	Data Sources

	Resource book of potential employers that participate in the work study program & necessary skills for each employment position/site.


	* Increased potential employers

* Increased availability of employment opportunities
	# of employers participating in the work study program

# of students participating in work study program.
	development of resource book

	Additional stakeholders and/or TA needs:




	Student-Focused Planning  Practices

	Our focus for student-focused planning is on:   Implementing opportunities for Parent Education/Involvement

	Our goal for student-focused planning is:   Increase # of parents participating in iep meetings and parent night events

	Specific Goal-Related Activities
	Person Responsible
	Timeframe

	*Schedule a annual Parent Night for all parents in Pontotoc County interested in Special Education/Transition services.

*Invite School personnel from each school.

*Each school mails invitation to all parents who have students receiving special education services

*Invite employers who have worked with Work Study program as speakers

*At the parent night provide to parents information on Special Education Services available, including Voc Rehab 

*Ask for parent input and concerns for the team to work on during the coming year
	Transition Team – Teachers and Counselors
	March 2008

	Outputs/Products
	Expected Outcomes
	Potential Indicators
	Data Sources

	parent knowledge and participation in services available to their students

Expanding the transition/work study program and gaining community support


	Increased meaningful parent participation/ comfort  in attending IEP meetings and providing in put

Increased knowledge among parents of services available to students
	# of parent participation in parent night meetings

# of parents attending & offering input on IEP meetings

# of referrals to voc rehab
	sign in sheets at parent night meetings

teacher reports

VR Counselor reports

	Additional stakeholders and/or TA needs:


	Student-Development  Practices

	Our focus for student development is on:   

	Our goal for student development is:   

	Specific Goal-Related Activities
	Person Responsible
	Timeframe

	
	
	

	Outputs/Products
	Expected Outcomes
	Potential Indicators
	Data Sources

	
	
	
	

	Additional stakeholders and/or TA needs:




	Student-Development  Practices

	Our focus for student development is on:   

	Our goal for student development is:   

	Specific Goal-Related Activities
	Person Responsible
	Timeframe

	
	
	

	Outputs/Products
	Expected Outcomes
	Potential Indicators
	Data Sources

	
	
	
	

	Additional stakeholders and/or TA needs:




	Student-Development  Practices

	Our focus for student development is on:   

	Our goal for student development is:   

	Specific Goal-Related Activities
	Person Responsible
	Timeframe

	
	
	

	Outputs/Products
	Expected Outcomes
	Potential Indicators
	Data Sources

	
	
	
	

	Additional stakeholders and/or TA needs:
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