Lesson 1 – Understanding Self-Awareness & Self-Advocacy

Unit 1: Getting Started 

Lesson Overviews
Unit Purpose: The purpose of Unit 1 is to familiarize students with the concepts of self-awareness and self-advocacy, provide students opportunities to identify and discuss their strengths and needs, and help them identify questions they have regarding self-awareness and self-advocacy. Additionally, students are introduced to the KWL chart and the ME! Book, both of which are used throughout the remaining lessons and units.
Lesson 1: Understanding Self-Awareness & Self-Advocacy

Objectives 
Students will: 

1. define self-awareness and self-advocacy

2. identify examples of self-awareness and self-advocacy

3. identify personal strengths, weaknesses, likes, and dislikes

4. use retelling skills to participate in oral presentation (Extension Activity)

5. complete the ME! Scale

Materials
1. Worksheet 1-1: Understanding Self-Awareness and Self-Advocacy

2. Student ME! Scale 

3. Parent/guardian YOU! Scale
Activities and Procedures:  Students begin Lesson 1 by listening to and analyzing a scenario read to them by the teacher. Once students have discussed the scenario, they complete Worksheet 1-1: Understanding Self-Awareness and Self-Advocacy. As they complete worksheet 1-1, students define the terms self-awareness and self-advocacy and answer a series of questions requiring them to identify personal likes, dislikes, strengths, and weaknesses. Once students finish worksheet 1-1, they each complete a copy of the ME! Scale, which should take approximately 10 minutes.  Students must also take home a copy of the YOU! Scale to be completed by a parent or guardian. Each student will need a copy of the completed YOU! Scale to use in Lesson 2.   
Student Evaluation:
1. Completion of ME! Scale

2. Completed worksheet 1-1: Understanding Self-Awareness and Self-Advocacy

3. Verbal participation during class discussion

Extension Activity:  Lesson 1 includes one Extension Activity. For the activity, students are asked to revisit the scenario read at the beginning of Lesson 1. Students work in small groups to change the scenario by including examples of self-awareness and self-advocacy. Each group shares their story aloud once it is completed. This activity takes approximately 15-30 to complete.
Lesson 2: Understanding What It’s all About
Objectives
Students will: 

1. compare ME! and YOU! Scales 

2. identify similarities and differences on the ME! and YOU! Scales

3. develop strategies to improve scores on ME! and YOU! Scales

4. add to KWL (Know, Want to Know, Learned) chart

Materials

1. Completed ME! and YOU! Scales (from Lesson 1)
2. Worksheet 1-2: My Improvement Plan

3. Three ring binder for each student

4. Eight tabbed dividers for each student

5. Three hole punch

6. ME! Book Instructions and Table of Contents

7. Markers, paper, etc for students to decorate ME! Book cover

8. Unit 1 Knowledge Quiz

Activities and Procedures: Before beginning Lesson 2, students need their completed worksheet 1-1, their ME! Scale, and YOU! Scale from Lesson 1.  Lesson 2 begins with a review of the terms self-awareness and self-advocacy. Next, students compare the results of the two scales and use that information to complete worksheet 1-2: My Improvement Plan.  Once students complete their worksheet, they begin assembling their ME! Book using the instructions and table of contents provided with the lesson materials.  Next, students are introduced to the KWL chart, which is completed as a class. It is important to model the KWL procedure for students during Lesson 2, prior to introducing the individual KWL chart in Unit 2.  As a closing activity each student completes the Unit 1 Knowledge Quiz.
Student Evaluation:

1. Participation during group work

2. Completed Unit 1-2 Worksheet: My Improvements Plan

3. Verbal participation during class discussion

4. Completion of written story (Extension Activity)

5. Unit 1 Knowledge Quiz
Extension Activity: Lesson 2 Extension Activity requires students to work in small groups to develop a story based on 11 guiding questions. Next, each group shares aloud the completed story as a way to facilitate discussion about self-advocacy and self-awareness. The time required to complete this activity varies based on the number of students in your class and the extent to which you require groups to write the story. This activity should take a minimum of 30 minutes.
Unit 1: Getting Started

COMMON CORE STANDARDS
- High School English Language Arts (Grades 9-10 & 11-12) 
Language

CCSS.ELA-Literacy.L.9-10.1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a. CCSS.ELA-Literacy.L.9-10.1a Use parallel structure.*

b. CCSS.ELA-Literacy.L.9-10.1b Use various types of phrases (noun, verb, adjectival, adverbial, participial, prepositional, absolute) and clauses (independent, dependent; noun, relative, adverbial) to convey specific meanings and add variety and interest to writing or presentations.

CCSS.ELA-Literacy.L.11-12.1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
CCSS.ELA-Literacy.L.9-10.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

c. CCSS.ELA-Literacy.L.9-10.2c Spell correctly.

CCSS.ELA-Literacy.L.11-12.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
b.   CCSS.ELA-Literacy.L.11-12.2b Spell correctly.

CCSS.ELA-Literacy.L.9-10.3 Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or listening.
a. CCSS.ELA-Literacy.L.9-10.3a Write and edit work so that it conforms to the guidelines in a style manual (e.g., MLA Handbook, Turabian’s Manual for Writers) appropriate for the discipline and writing type.

CCSS.ELA-Literacy.L.11-12.3 Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or listening.

c.  CCSS.ELA-Literacy.L.11-12.3a Vary syntax for effect, consulting references (e.g., Tufte’s Artful Sentences) for guidance as needed; apply an understanding of syntax to the study of complex texts when reading.
CCSS.ELA-Literacy.L.9-10.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 9–10 reading and content, choosing flexibly from a range of strategies.
a. CCSS.ELA-Literacy.L.9-10.4a Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.
b. CCSS.ELA-Literacy.L.9-10.4b Identify and correctly use patterns of word changes that indicate different meanings or parts of speech (e.g., analyze, analysis, analytical; advocate, advocacy).

CCSS.ELA-Literacy.L.9-10.6 Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or expression.

CCSS.ELA-Literacy.L.11-12.6 Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or expression.
Writing

CCSS.ELA-Literacy.W.9-10.3 Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured event sequences.

b. CCSS.ELA-Literacy.W.9-10.3b Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to develop experiences, events, and/or characters.

CCSS.ELA-Literacy.W.11-12.3 Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured event sequences.


b. CCSS.ELA-Literacy.W.11-12.3b Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to develop experiences, events, and/or characters.
e. CCSS.ELA-Literacy.W.11-12.3e Provide a conclusion that follows from and reflects on what is experienced, observed, or resolved over the course of the narrative.
CCSS.ELA-Literacy.W.9-10.5: Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. 

CCSS.ELA-Literacy.W.11-12.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. (Editing for conventions should demonstrate command of Language standards 1–3 up to and including grades 11–12 here.)
CCSS.ELA-Literacy.W.9-10.10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

CCSS.ELA-Literacy.W.11-12.10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.
Speaking and Listening

CCSS.ELA-Literacy.SL.9-10.1: Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

a. CCSS.ELA-Literacy.SL.9-10.1a Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.

c. CCSS.ELA-Literacy.SL.9-10.1c Propel conversations by posing and responding to questions that relate the current discussion to broader themes or larger ideas; actively incorporate others into the discussion; and clarify, verify, or challenge ideas and conclusions.

CCSS.ELA-Literacy.SL.11-12.1 Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

a.  CSS.ELA-Literacy.SL.11-12.1a Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.

c.  CCSS.ELA-Literacy.SL.11-12.1c Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote divergent and creative perspectives.

CCSS.ELA-Literacy.SL.9-10.3: Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, identifying any fallacious reasoning or exaggerated or distorted evidence.

CCSS.ELA-Literacy.SL.11-12.3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the stance, premises, links among ideas, word choice, points of emphasis, and tone used.
CCSS.ELA-Literacy.SL.9-10.4: Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, and task.

CCSS.ELA-Literacy.SL.11-12.4 Present information, findings, and supporting evidence, conveying a clear and distinct perspective, such that listeners can follow the line of reasoning, alternative or opposing perspectives are addressed, and the organization, development, substance, and style are appropriate to purpose, audience, and a range of formal and informal tasks.
CCSS.ELA-Literacy.SL.9-10.6: Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate. 

CCSS.ELA-Literacy.SL.11-12.6 Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when indicated or appropriate. (See grades 11–12 Language standards 1 and 3 here for specific expectations.)
 
Lesson 1
Understanding Self-Awareness & Self-Advocacy
TIME: 45-60 minutes
OBJECTIVES 
Students will: 

1. define self-awareness and self-advocacy

2. identify examples of self-awareness and self-advocacy

3. identify personal strengths, weaknesses, likes, and dislikes

4. use retelling skills to participate in oral presentation (Extension Activity)

5. complete the ME! Scale

MATERIALS 

1. Worksheet 1-1: Understanding Self-Awareness and Self-Advocacy

2. Student ME! Scale 

3. Parent/guardian YOU! Scale
LESSON OPENING 
Read the following scenario to the class. This scenario is included on the back of worksheet 1-1, for reference as needed by students throughout Unit 1.

I will read you a short story about a high school student named Mike. Listen carefully while I read the story. Listen for situations in the story that are similar or different from your experiences.

Mike is a 17-year-old high school student who has a learning disability. He attends the general education classroom for all classes except English. He has always had a difficult time with spelling, reading and writing legibly. He attends Ms. Jones special education classroom for English. Mike has heard his teachers and mom talk about his IEP, but he is not sure what an IEP is and has never been interested enough to ask. He also knows that his mom comes to the school at least once a year for an IEP meeting. Last year, his special education teacher invited Mike to the meeting, but he hated the idea of sitting around a table with all his teachers while they talked about him. 

When Mike takes a test for history or science class, he usually goes to the special education classroom to have Ms. Jones read the test to him. Most of the time he does not have to answer all of the questions, just the ones Ms. Jones or his classroom teacher has circled on the test. He rarely is required to answer the essay questions on tests. When he finishes his test, Ms. Jones puts it in a large envelope and places it in her desk. The only time Mike sees his test again is if he did poorly on it and needs to make corrections. Mike does not understand who decided he would take his tests this way but he likes the routine because in makes it easier for him to pass his tests.

Mike will be a senior next year and is looking forward to graduation. He plans to attend a local college after graduation and believes he should do well since he has always earned passing grades in his classes. 

Discussion point(s):
· Ask students to think about Mike’s situation. Specifically, his classes, tests, and assignments.

· Is there anything in Mike’s story that you can relate to your life? 

· What, if anything do you have in common with Mike?

· Modification: have students highlight items in the story that are similar to theirs 

· Provide students with 1 to 2 minutes to think about the questions you asked. 
· Provide students an opportunity to share their thoughts if they wish to do so.
· Move on to the procedure below.
PROCEDURE 

1. Students participate in class discussion about the meaning of “self-awareness” and “self-advocacy” and complete worksheet 1-1.

Handout: Distribute worksheet 1-1: Understanding Self-Awareness and Self-Advocacy to each student.

· Write the word “self-awareness” on the board in front of the classroom.

· Ask students what they think “self-awareness” means and provide them an opportunity to respond.

· The word “self” means “me” and the word “awareness” means to know something, to be informed of something.

· “Self-awareness” refers to a person knowing about himself or herself.

· Take a minute to write the meaning of self-awareness on your worksheet.

· Take a minute to think of answers to the following questions:

· What are some things you do well?

· What are some things you need to improve?

· What are things you enjoy doing? Why do you like these things?

· What are things you dislike doing? Why do you dislike these things?

· What is important to you? Why?
· Each of these questions are listed on your worksheet. Please take a minute to write down answers to each of these questions.

· Provide students time to answer the questions on their paper.
· Have a few students share their answers aloud.
· These questions are about basic information you need to know about yourself in order to be self-aware.

· Write the word “Self-advocacy” on the board in front of the classroom.

· Ask students what they think “Self-advocacy” means and provide them an opportunity to respond.

· Self-advocacy refers to a person making a deliberate or purposeful effort to speak up for his/her needs or ideas.
· Take a minute to write the meaning of self-advocacy on your worksheet.

Discussion point(s): Read and discuss the following scenario about Lucy and self-advocacy.
· The following story about Lucy is a good example of self-advocacy. Listen while I read. Try to identify how Lucy self-advocates during the story.

· Lucy is a high school student who wears contacts. Even though she wears contacts, she cannot see small things from far away. When Lucy arrived to Algebra class on Monday, her teacher had made a new seating chart that left Lucy sitting at the back of the room. Lucy stayed after class to explain to her teacher that she needed to sit closer to the front because she could not see the board even when she wears her contacts.

Use the following questions to guide a class discussion about the scenario.
· Why was it important for Lucy to speak up for herself?

· Do you think Lucy did the right thing?

· Have you ever been in a situation that you needed something changed in order to do your best? If so, did you speak up for yourself?

· Was it difficult for you to speak up for yourself? Explain.

· What would you have done in Lucy’s situation?

· How could Lucy’s actions in this situation impact her future?

Discussion point(s): Communication Skills

· It is important to always use appropriate communication skills when advocating. If you are rude or belligerent, people will likely not listen to you. You must be able to explain why your need is important. If you cannot explain your need, you cannot expect the other person to understand why it is important. This applies to school, work and all other aspects of life. We will talk more about how to communicate effectively in Unit 5. I want you to spend some time between now and then thinking about the way you communicate with others. Think about your tone of voice, facial expression, body language, the words you use, and your level of self-confidence when talking to others.


 Extension Activity: Use the following questions to guide a class discussion about “self-awareness” and “self-advocacy.” 

· Think about Mike! Are there any examples of “self-awareness” in his story?
· Are there any examples of “self-advocacy” in his story?
After discussing the above questions, have students split into small groups and change Mike’s story to include examples of self-awareness and self-advocacy. Remind students that a copy of Mike’s story is on the back of their worksheet for reference if needed. There is also space on the paper for students to make notes about how they will change the story.

· Provide each small group time and opportunity to share their story about Mike.

Discussion point(s): Guide students to the table on worksheet 1-1. Have students brainstorm ideas about when and where they might have to self-advocate.

· Let’s make a list of places or situations you might need to advocate for yourself. (Have students answer aloud while you write answers on overhead, chart paper, or dry erase board.)
· Can you advocate for yourself if you lack self-awareness? Why or why not?
· Choose an example from the list of places/situations you identified. Tell me something you might need to know about yourself to advocate in that situation. (Have students answer aloud while you write answers on overhead, chart paper, or dry erase board.)
After classroom discussion is complete, have each student write the information you wrote on overhead, chart paper, or dry erase board on their individual worksheets.  Students may also provide their own examples if they prefer. There is a table to copy five of the items onto their worksheet. Have students turn in their completed worksheets for grading.
2. Students complete ME! Scale. 

Handout: Give each student a copy of the ME! Scale. It should typically take students five to ten minutes to complete the scale.
· I am giving each of you a copy of the ME! Scale. This is not a test, but is an important tool that you will use to learn about yourself. Take a few minutes to answer all of the questions listed. Again, this is not a test, but it is very important that you answer all of the questions to the best of your ability. There are no right or wrong answers, just answers that are true for you. 

· Provide students with an opportunity to share their answers or ask questions about the ME! Scale.

· Have students turn in the completed ME! Scale.

· Distribute the YOU! Scale to each student.  

· Take this sheet home and have your parent/guardian answer each of the questions about you. Bring the completed sheet back to class with you tomorrow. You will need the answers from this sheet to help you with our next activity. Just like on the sheet you completed, it is very important that all questions are answered. There are no right or wrong answers, just answers that your parent/guardian feel best describe you. You will not have to share the answers with the class. This could be a good opportunity for you to talk to your parent/guardian about things you need to work on and the things you do well. 
LESSON CLOSURE
Discussion point(s): Have students define self-awareness and self-advocacy aloud.

· “Self-awareness” refers to a person knowing about himself or herself. Things you do well. Things you need to improve. Things you enjoy doing. Things you dislike doing.
· “Self-advocacy” refers to a person making a deliberate or purposeful effort to speak up for his/her needs or ideas.
· Ask students to identify aloud times and places that self-awareness and self-advocacy are necessary. Refer students to the table on worksheet 1-1 if they have difficulty providing examples.

· Over the next few weeks we will be working on activities to help you increase your self-awareness and help you become an effective self-advocate. 

· Remind student to bring the completed YOU! Scale back to class before the next lesson.

STUDENT EVALUATION
1. Completion of ME! Scale

2. Completed worksheet 1-1: Understanding Self-Awareness and Self-Advocacy

3. Verbal participation during class discussion


Lesson 2
Understanding What It’s All About

TIME: 45-60 minutes
OBJECTIVES 
Students will: 

1. compare ME! and YOU! Scales 

2. identify similarities and differences on the ME! and YOU! Scales

3. develop strategies to improve scores on ME! and YOU! Scales

4. add to KWL (Know, Want to Know, Learned) chart

MATERIALS 

1. Completed ME! and YOU! Scales

2. Worksheet 1-2: My Improvement Plan
3. Three ring binder for each student

4. Eight tabbed dividers for each student
5. Three hole punch
6. ME! Book Instructions and Table of Contents

7. Markers, paper, etc for student to decorate ME! Book cover

8. Unit 1 Knowledge Quiz
LESSON OPENING

· Review the meaning of “self-awareness” and “self-advocacy” covered during the last lesson.

· “Self-awareness” refers to a person knowing about himself or herself. Things you do well. Things you need to work on improving. Things you enjoy doing. Things you dislike doing.

· “Self-advocacy” refers to a person making a deliberate or purposeful effort to speak up for his/her needs or ideas.
· Identify a place and time that self-awareness knowledge and self-advocacy skills could be helpful. Think about some of the answers we brainstormed during our last lesson. Look back at worksheet 1-1 if you need some help thinking of an answer.

· Provide students 2-3 minutes to respond verbally to this question.

· Today we are going to talk a little more about self-advocacy and self-awareness. We are going to start by comparing your ME! and YOU! Scales.
PROCEDURES

1. Students compare the completed ME! and YOU! Scales
Handout: Distribute completed ME! Scales from the last class and have students take out their completed YOU! Scale.

· Everyone take out the completed YOU! Scale from your parent/guardian.
· I want you to take a minute to read over the answers on the YOU! Scale.
· Provide students 2-3 minutes to read the answers.

· Now take a minute to read the answers you wrote on your  ME! Scale during our last lesson.
· Provide students 2-3 minutes to read the answers.

· Now put both of the scales next to each other and compare the answers.
· Modification: Have students highlight the same answers in one color and highlight different answers in another. 

· What are some answers on your ME! Scale that are the same as the answers on your YOU! Scale?
· What are some answers on your ME! Scale that are different to the answers on your YOU! Scale?
· Find three items on the scales that you would like to have a different answer to. Circle each of those items. Your three answers can come from the YOU! Scale or the ME! Scale, or a combination of both scales.

· Provide time and opportunity for students to discuss the items they chose and why they want different answers for those items.
2. Handout: Distribute worksheet 1-2: My Improvement Plan to each student to complete.

· Go over instructions with the students. (see teacher edition (TE) of worksheet)
· Provide time for students to complete the worksheet.

· Provide an opportunity for students to share their answers if they wish.

· Have students turn in completed worksheet 1-2 for grading.

3. Handout: Distribute a copy of the ME! Book Instructions and Table of Contents to each student.

· Go over instructions with the students. 
· Provide time for each student to organize his/her ME! Book.


Extension Activity: Students work in small groups to create stories based on personal experiences.
· Divide students into groups of 2-5 depending on number of students and space available for group work.

· Distribute graded worksheets 1-1 from lesson 1. Students may use their answers and Mike’s story on the back as a guide while writing their story.

· Instruct each group to create a story about their experiences at school. 

· For this activity each group will create one story about a student. You may choose one person in your group to write the story about or you may each contribute your experiences and combine those experiences into a story about one character. You need to discuss your experiences with your group before you make a decision about how to write your story.

Guiding Questions: Provide each group with a copy of the following questions to help guide them as they create their story.

1. What is your character’s name?

2. What grade is he/she in and how old are they?

3. What does your character struggle with most at school?

4. What is your character doing to improve in the areas he/she struggles with?

5. Does your character attend class in the lab/resource room? If so, for what subject(s)?

6. Does your character take tests in the lab/resource room?

7. What are some things your character does well?

8. Give an example of when and how your character uses self-advocacy.

9. What are your characters plans after high school graduation?

10. You can also add information to your story as your group sees necessary.
11. You may also create a picture of your character.
Once students have completed their stories, have each group share their story aloud. Ask students to identify parts of the story in which the character displays good examples of self-advocacy and/or self-awareness. Discuss the different examples students described as post-high school graduation plans. Have each group hand in their written story.
4. Introduce KWL chart to class. See Using A KWL Chart for more information on KWL charts if needed.
· Explain to students that the class will use a KWL chart to keep track of what is learned and what will be learned as the class covers self-awareness and self-advocacy. 
· Draw a KWL chart on the board, overhead, or chart paper.
· Have students work as a class to list everything they know about self-awareness and self-advocacy. List these in the K (know) column of the KWL chart. 

· Have students follow the same procedure to list everything they want to know about self-awareness and self-advocacy.  List these in the W (want to know) column of the class KWL chart. 

· Follow the same procedure to add student input in the L (learning) column of the KWL chart.

· Explain to students that they need to review the items in the W (want to know) column at the beginning and end of each lesson to make sure they are getting answers to all of their questions.

LESSON CLOSURE

Discussion point(s): Ask students to define self-awareness and self-advocacy.

· “Self-awareness” refers to a person knowing about himself or herself. Things you do well. Things you need to improve. Things you enjoy doing. Things you dislike doing.
· “Self-advocacy” refers to a person making a deliberate or purposeful effort to speak up for his/her needs or ideas.
· Ask students to identify aloud times and places that self-awareness and self-advocacy are necessary or helpful.
· Remind students that the class will be using the KWL chart throughout the lessons. Encourage students to think of things to add to the chart during the next class.

· Remind students to file their completed and graded work into the correct section of their ME! Book and turn in worksheet 1-2: My Improvement Plan.
Handout: Distribute Unit 1 Knowledge Quiz for completion.

STUDENT EVALUATION

1. Participation during group work

2. Completed Unit 1-2 Worksheet: My Improvements Plan

3. Verbal participation during class discussion

4. Completion of written story (Extension Activity)
5. Unit 1 Knowledge Quiz
Unit 1: Getting Started
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