Unit 5: Improving My Communication Skills

Lesson Overviews

Unit Purpose: The purpose of Unit 5 is to improve student communication skills by providing them important strategies, skills, and opportunities for practice and evaluation.
Lesson 1: Learning How to Communicate Effectively
Objectives

Students will: 

1. identify appropriate situations when they should approach others to present information about their disability and their needs
2. distinguish between appropriate and inappropriate non-verbal communication (body language) including personal space, eye contact, posture, etc
3. demonstrate appropriate verbal communication skills including tone, volume, and vocabulary
Materials
1. Worksheet 5-1: Presentation Response Form 
2. Video clips to analyze
3. Video Camera (extension activity)
4. Power Point Presentation 
Activities and Procedures: Unit 5, Lesson 1 opens with a critical thinking scenario and discussion of KWL chart entries. The main focus of this lesson is a presentation and discussion of poor versus good communication skills. Students learn the SHARE strategy for using appropriate communications skills and develop brief role plays to demonstrate their communication skills. Students complete worksheet 5-1: Presentation Response Form to provide feedback to their peers regarding their role play performance.
Student Evaluation:

1. Completion of worksheet 5-1: Presentation Response Form

2. Presentation of role play

3. Verbal participation during class discussion

4. Add to student KWL chart as necessary

Extension Activity: Use a video camera to record student role plays. Each student should view and evaluate their recorded performance to identify ways to improve their communication skills. 
Lesson 2: Knowing What to Share and Who to Share it With
Objectives

Students will: 

1. identify the appropriate people to share information with (teachers, peers, counselors) in varied school settings
2. identify the appropriate information that should be shared with different people in varied school settings 

3. complete a graphic organizer highlighting the identified important information
4. identify the type of assistance they might need for a variety of situations and educational settings
Materials

1. Worksheet 5-2: My Disability Information Form
Activities and Procedures: Students review and add to KWL charts then identify key people they might need to communicate with regarding their disability. Next, the class discusses the jobs and responsibilities of the people they identified. Students then complete worksheet 5-2: My Disability Information Form to use as a guide for communicating about their disability. Once completed, students present to the class using worksheet 5-2 as a guide. To close the lesson, students revisit the critical thinking scenario and their KWL charts. Once students have had an opportunity to ask clarifying questions about this unit, they complete the Unit 5 Knowledge Quiz.
Student Evaluation:

1. Student KWL chart

2. Contribution to group discussion

3. Completion of worksheet 5-2: My Disability Information Form

4. Student presentation

5. Completion of worksheet 5-1: Presentation Response Form for each student presentation

Extension Activity: Lesson does not include an extension activity.

High School English Language Arts (Grades 9, 10, 11, & 12)

Speaking and Listening

CCSS.ELA-Literacy.SL.11-12.1Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

a. CCSS.ELA-Literacy.SL.11-12.1a Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.
b. CCSS.ELA-Literacy.SL.11-12.1b Work with peers to promote civil, democratic discussions and decision-making, set clear goals and deadlines, and establish individual roles as needed.
c. CCSS.ELA-Literacy.SL.11-12.1c Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote divergent and creative perspectives.
d. CCSS.ELA-Literacy.SL.11-12.1d Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made on all sides of an issue; resolve contradictions when possible; and determine what additional information or research is required to deepen the investigation or complete the task.

CCSS.ELA-Literacy.SL.11-12.2 Integrate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, orally) in order to make informed decisions and solve problems, evaluating the credibility and accuracy of each source and noting any discrepancies among the data.

CCSS.ELA-Literacy.SL.11-12.3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the stance, premises, links among ideas, word choice, points of emphasis, and tone used.

CCSS.ELA-Literacy.SL.11-12.4 Present information, findings, and supporting evidence, conveying a clear and distinct perspective, such that listeners can follow the line of reasoning, alternative or opposing perspectives are addressed, and the organization, development, substance, and style are appropriate to purpose, audience, and a range of formal and informal tasks.

CCSS.ELA-Literacy.SL.11-12.6 Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when indicated or appropriate. 

Language

CCSS.ELA-Literacy.L.11-12.3 Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or listening.

Reading: Literature

CCSS.ELA-Literacy.RL.11-12.7 Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live production of a play or recorded novel or poetry), evaluating how each version interprets the source text. (Include at least one play by Shakespeare and one play by an American dramatist.)


Lesson 1
Learning How to Communicate Effectively
TIME: 45-60 minutes
OBJECTIVES 
Students will: 

1. identify appropriate situations when they should approach others to present information about their disability and their needs
2. distinguish between appropriate and inappropriate non-verbal communication (body language) including personal space, eye contact, posture, etc
3. demonstrate appropriate verbal communication skills including tone, volume, and vocabulary
MATERIALS 

1. Worksheet 5-1 
2. Video clips to analyze
3. Video Camera (extension activity)
4. Power Point Presentation 
LESSON OPENING 
Critical thinking: Read the following scenario to students. Have students identify key issues/problems and solutions.

Chris has been called to the office due to his recent tardies and absences in 3rd period. He knows he is in trouble and will likely be assigned Saturday school or trash duty during lunch as punishment. He is angry because he feels his reasons for the tardies and absences are valid. However, Chris has an angry tone of voice and is slouched down in his chair with his arms crossed while he is telling the principal his reasons for the tardies and absences. Chris also rolls his eyes every time the principal starts talking. As a result, the principal gets irritated with Chris and assigns him three weeks of Saturday school and refuses to listen to any more of Chris’s excuses.

· Provide students time and opportunity to respond to the story. 

· Record the problems and solutions students identify in the space below or somewhere in the classroom. Students will need to revisit these solutions at the end of Unit 5.

Problems




Solutions

________________________________
     ____________________________________

________________________________
     ____________________________________

________________________________
     ____________________________________

________________________________
     ____________________________________

________________________________
     ____________________________________

· During our last few sessions you have learned about your IEP, special education, and your rights and responsibilities. Knowing this information will help you advocate for yourself. A crucial part to self-advocacy is communication. Today we are going to talk about some important communication skills. Before we begin, lets talk about your KWL charts.

· Lets talk about some of the things you listed on your chart during unit 4.
· Provide time and opportunity for students to discuss and share.

PROCEDURE
1. Make a brief presentation using poor communication skills. Ask students to identify problems with your communication behaviors. 


Possible examples:

· folded arms = defensive

· hands in your pocket = lack of confidence

· shaking or moving your feet and/or legs = nervous
· blank stare on your face = lack of interest

· rubbing your neck and/or head = bored

· slouching = unprepared or lack of confidence
· mumbled speech = unprepared or lack of confidence
· Have students brainstorm a list of good communication behaviors.


Possible examples:

· stand or sit up straight

· make eye contact

· speak loud and clear

· Define and discuss verbal and non-verbal communication.

· verbal communication: using written or spoken words to express your thoughts or message.

· non-verbal communication: the use of body language to express your thoughts or message.

· Have students brainstorm examples of both verbal and non-verbal communication.


Possible examples:

· Letters

· Report

· Faxes

· Telephone

· E-mail

· Video conferencing

· Internet
· Social networking

· Face-to-face
· Present and discuss the importance of purpose, audience, and occasion in presenting information. Have students brainstorm different purposes and audiences.


Possible examples:

Audience

Purpose
parents


ask permission to stay out late

teachers

ask for help on an assignment

friends


convince them to go to a movie instead of the game

coach


tell her you will have to miss the big game because of work

boss


ask for time off during Christmas break
classmates

give oral presentation during class 
· Present and discuss things that affect communication behaviors of people.

Possible examples: 
· attitude of sender

· body language of the sender

· does the person understand what they are trying to communicate

· prejudice, stereotypes, and perceptions

· inappropriate target audience
Discussion point(s): Introduce the SHARE strategy to students. Encourage students to use this strategy while communicating with others.


Sit/stand up straight

Have a pleasant tone of voice

Activate your thinking

Relax

Engage in eye communication

· View video clips that demonstrate appropriate and inappropriate communication, pausing and having students identify 



· the intended audience

· the appropriate/inappropriate non-verbal behaviors

· the appropriate/inappropriate verbal behaviors


· Discuss the outcomes of the communication


· did the person communicate what he/she intended?

· did the person get the outcome he/she wanted?


· Revisit your poor behaviors identified earlier and explain and distinguish verbal and non-verbal behaviors for students.

· Have students develop and act out role play for the class, demonstrating poor communication skills and good communication skills. Provide time and opportunity for discussion after each presentation. Focus on good communication skills and ways to improve poor communication skills. This can be done in small groups of students or as a whole class presentation activity. Have students complete worksheet 5-1: Presentation Response Form to provide feedback about student role plays.  Give students time to ask questions about the process and to discuss their feelings about the process.


Extension Activity: Video student role play presentations and have students review the recordings and analyze their own communication skills using worksheet 5-1: Presentation Response Form.
LESSON CLOSURE

· Provide students time and opportunity to ask questions and add to their KWL chart as needed.

· Provide students time and opportunity to share the information on their KWL chart with the class.

· Have students explain SHARE.

Sit/stand up straight

Have a pleasant tone of voice

Activate your thinking

Relax

Engage in eye communication

· Next time we are going to talk about many of the different people you might need to communicate with at school and work. 

·  Between now and then I need each of you to think about who those people might be. 
STUDENT EVALUATION
1. Completion of worksheet 5-1: Presentation Response Form

2. Presentation of role play

3. Verbal participation during class discussion

4. Add to student KWL chart as necessary


Lesson 2
Knowing What to Share and Who to Share it With
TIME: 45-60 minutes
OBJECTIVES 
Students will: 

1. identify the appropriate people to share information with (teachers, peers, counselors) in varied school settings
2. identify the appropriate information that should be shared with different people in varied school settings 

3. complete a graphic organizer highlighting the identified important information

4. identify the type of assistance they might need for a variety of situations and educational settings
MATERIALS 

1. Worksheet 5-2: My Disability Information Form
LESSON OPENING 
Begin with student KWL charts. Review information from Unit 4 with an emphasis on the rights and how those might relate to the people students will encounter in school settings.  


· We discussed in Unit 4 your rights and responsibilities during high school and started talking about your future plans for after high school. Someone share an example of your future plans.

· In Unit 4 you each identified some accommodations that are in your IEP and that you have used in your classes. Someone provide me an example of an accommodation you have used in school.
· Bring students’ attention to the IEP information located in their ME! Book.

· Remember that the IEP is discussed in a group meeting. Who might be at the meeting that would know this information about you? 


· Do you think it might be beneficial for you to share this information with other people?

· Direct students back to their KWL charts. Have students fill in what they KNOW about themselves that might be shared at meetings. Have students fill in what they WANT to know about how to share this information with other people.

· Fill in under KNOW the things you think might be shared about you at your IEP meeting.

· Fill in under WANT any questions you have about talking to others about your disability.
PROCEDURE
1. Students share the titles and names of people they are in contact with while in high school. As students brainstorm, create a list on chart paper or dry erase board for all students to see.


· Let’s talk about the people you have listed on your chart so that I can write some of their names and jobs up here for the class.  I need volunteers to share the names of people they have contact with almost daily from our school. 


Examples: 

· school counselor

· principal

· assistant principal

· teachers

· career counselor

· coaches

· band director

· cheer sponsor

Note to teacher: You might want to prepare a list in advance with names and titles of people you know your students will come into contact with based on their needs and classes. 

· Lead the students in discussion to identify the people they might meet in education programs or jobs after high school. Write the titles and roles of these people on a list for all students to see. 


· Now, let’s think about after high school. Who do you think you might have a lot of contact with or see a lot if you were attending college?
Examples: professors, coaches, advisor (counselor), music director

· What if you were going to a Tech Center program?

Examples: teachers, advisor

· What if you decide to get a full time job right after you graduate, who do you think you would see frequently at your job?

Examples: Employer (Boss), co-workers, customers, children (students), clients (etc.); could vary depending on the jobs the students are interested in pursuing.

Note to teacher: You may want to create your own list of job titles and people that is applicable to your students. Students probably do not know these, but you can suggest people.



· Lead a discussion about the jobs and responsibilities of the people students identified above. 


· Do you remember learning about Section 504 and some of the rights that you have as a person with a disability? 
·  The people that we are discussing have some responsibilities because of that law.  They may be able to give you some accommodations that could help you in college, in other schools, or on the job. We will talk about that more in the next lessons, but you need to think about who you would ask for help and how to ask for that help.

· Think about your classes and jobs you have now or had recently. Let’s think about some times when it did not go too well for you…maybe because you had a hard time reading a test, you failed it, or maybe you did not write down notes in class because writing is hard for you.  
2. Share a story that illustrates a good example of when and why someone might need to ask for help on the job. If you can get a student to share, that would be beneficial. Have a story prepared to share with your students in case no one volunteers. It should be a short story about an experience that you know many of your students can relate to…tell that story (or use the one below).
One of my former students, Jason, had a lot of difficulty reading and writing.  He took a job at a garage working on cars and was also getting trained to be a mechanic.  Often, he would be in the office at the garage and answer the phone.  He would talk to customers and would then try to remember the messages and did not write them down. Jason had a learning disability and writing was very difficult for him.  Sometimes he didn’t see the garage manager to tell him the messages and he forgot, or the customers would call back and say that they had left a message with Jason.  But, Jason had not written them down, and had not told his garage manager that he needed help with this.  Jason had recorded the teacher lectures in his high school classes because he had an IEP.  He probably could have recorded the messages at work using his cell phone or PDA.  However, Jason did not know how to ask this or even that he could ask for help.  He eventually got fired and had to find another job.  
Discussion point(s): Ask students the following questions and provide time and opportunity for discussion.

· Who could Jason have spoken to so that he could have gotten help?

· What would Jason have needed to tell this person about how and why he needed help?

· Would he need to be able to explain his disability to this person? Why or why not?


Discussion point(s): Revisit the questions asked during the opening of the lesson. Lead a discussion to help students recognize that some of the people they identified might be able to help them or work better with them if they had information about the student’s disability.


· Think about your IEP and the information in your IEP, like the accommodations, your strengths, and areas you need help in. Which of these people that you have regular contact with, who were not at your IEP meeting, do you think might have helped change the situation for Jason? (adjust last statement to fit with the story used with your students) 



· We are going to work on an activity to help you organize some information about your disability so that you can use that information to talk to people now and in the future.
3. Model/demonstrate completion of worksheet 5-2: My Disability Information Form based on the above scenario or your own scenario.
Handout: Distribute worksheet 5-2: My Disability Information Form

· All right, first let’s work on one together as a group, then you will complete your own. I need everyone to help me with this one first, before you start our own.
· We are going to complete this form with Jason as our student.  Let’s think about the information that he might have shared with the garage manager that would have been helpful.
· Continue class discussion, completing the form as students make suggestions. Stop and discuss and answer questions as needed.

· Have students complete their form based on their needs. 


· Now, you are ready to work on your forms. You need to have your IEP and your report information out to use to complete this form.
· Monitor the students’ input and the appropriate information that students fill out on the forms.


· If information is inappropriate, discuss with the students (individually or in group depending on the situation) about what they should tell one person and what they might need to tell another person.


· Have students make a brief presentation, sharing the information on worksheet 5-2: My Disability Information Form. 
· Have each student complete worksheet 5-1: Presentation Response Form for each presentation. Instruct students to give the completed Presentation Response Form to their classmates to help identify areas they can improve on during their next presentation.
LESSON CLOSURE

Critical thinking: Reread the following scenario to students. Have them discuss the solutions they identified at the beginning of this unit. Provide students time to brainstorm additional solutions they may have thought of after learning the information from Unit 5.

Chris has been called to the office due to his recent tardies and absences in 3rd period. He knows he is in trouble and will likely be assigned Saturday school or trash duty during lunch as punishment. He is angry because he feels his reasons for the tardies and absences are valid. However, Chris has an angry tone of voice and is slouched down in his chair with his arms crossed while he is telling the principal his reasons for the tardies and absences. Chris also rolls his eyes every time the principal starts talking. As a result, the principal gets irritated with Chris and assigns him three weeks of Saturday school and refuses to listen to any more of Chris’s excuses.

· Discuss question from student KWL charts that were not answered during this Unit.
· Provide students time and opportunity to add to their KWL chart as needed.

Handout: Distribute a copy of the Unit 5 Knowledge Quiz for each student to complete.
STUDENT EVALUATION
1. Student KWL chart

2. Contribution to group discussion

3. Completion of worksheet 5-2: My Disability Information Form

4. Student presentation

5. Completion of worksheet 5-1: Presentation Response Form for each student presentation
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COMMON CORE STANDARDS











The SHARE strategy is one of several learning strategies made available by The University of Kansas Center for Research on Learning. Visit


�HYPERLINK "http://www.ku-crl.org/sim/strategies.shtml"�http://www.ku-crl.org/sim/strategies.shtml� 


for more information about learning strategies.
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