Example Language: About the Course
Course Format/Meeting Time and Location (essential component)
As listed in the Course Catalogue. If all online or blended, please write ‘online’ and ‘blended’ with in-class dates, times, and location.
Date, Time, Location example
Tuesdays, from 3-4PM, in Wallace, Old Science Hall (620 Parrington Oval), Room 222.
Student Support/Office Hours: 
In addition to providing basic information about the date, time, and location of your office hours, defining how you want students to use office hours can encourage students to engage, and may also help students who are unfamiliar with higher education to better understand the purpose of student support hours. Here we’ve also changed the language to “Student Support Hours” to emphasize that this is time set aside for students.
Example: Student Support Hours 
Every Tuesday at 4:00 p.m. CST or by appointment. Virtual student support hours are also available. Student support hours are for you. These are times in which you may ask questions about course content, delve deeper into the topic through conversation with me, share concerns you have about the course, and/or explore career or graduate school opportunities with me in this field. I often hear from students that they don’t want to interrupt my time in my office, but please know that I want you to come by! In addition to our class time together, these hours not only help you but also help me to better understand the questions my students have so that I may adjust my teaching approach as needed.
Learning Management System/website: 
Provide a direct link to your Canvas Course page.
Other Course Links: 
Provide additional links that are directly related to the course format and delivery, such as Action Center, Course Website, and/or other contact information.
Course Prerequisites (essential component)
As listed in the Course Catalogue. If there are not any course prerequisites, please write ‘none.’
Example: Prerequisite
All of us can always benefit from a review of the concepts within these prerequisites. If you ever find that you have questions or concerns about key topics or skills that were addressed in a prerequisite, do not hesitate to reach out to me or the GTAs for the course. We are happy to provide you with resources to help you review these concepts and feel more prepared for this course.
Course Description (essential component)
In a short paragraph or two, describe why students should take this course and what will be covered. In establishing the “why,” consider students’ motivations: you might appeal broadly to students’ civic commitments or their professional and academic goals. Framing your course as answering an essential question for your topic or field will also pique student curiosity about the course content. For the “what,” outline major course goals and a few examples of the kinds of work they’ll be doing in the class. Some professors also use the course description to say something about their teaching philosophy or methods. 
Example 1. History (Rise and Fall of American Slavery)
In this course we will trace the rise and fall of American slavery from the colonial period to the late nineteenth century. As a class, we will try to understand the impact of slavery on all aspects of American society, North and South, male and female, rich and poor, and particularly black and white.
One key way in which we will explore these issues is to analyze them the way historians do. In other words, students will become historians—rather than simply reciting historical facts that can be found in a textbook, we will ask questions, analyze trends, think about specific personal experiences, and weave together a narrative of the past.
Example 2. Geology (Exploring Planetary Worlds)
In this class we will explore the major scientific questions posed in planetary science and the methods used to answer those questions via space exploration. We will learn about the natural materials and processes that build and shape planetary bodies through readings, lectures, and in-class activities. Topics will include solar system and planet formation, planetary materials (elements, minerals, rocks, and fluids), and the geologic processes that likely formed the planetary features we observe today. You will choose a planetary body you wish to explore further and work in a team with your instructor to identify gaps in our understanding of that planetary body. Your team will design a rover, lander, orbiter, or fly-by mission to gather data and test key hypotheses by choosing the suite of scientific instruments best suited to achieve your science goals within budget. Finally, you will present your mission concept, including an outreach plan, in a written proposal and a group presentation to a panel of outside reviewers.
Example 3. Psychology 
Have you ever wondered how human chess experts keep beating (well, almost always keep beating) the computer program DeepBlue? Have you ever wanted to be an expert at X (you fill in the blank) without really trying? Have you actually tried to become an expert or highly skilled performer in a particular domain and needed help deciding on the best approach?
In this course, we will address these and many other questions. In particular, we will be reading from the primary literature on expertise (i.e.. psychology journal articles) and from other relevant sources (e.g., review chapters, news stories, biographies). We will cover a variety of domains, from chess to sports to visual arts. Also as part of this course, you will each learn first-hand what it takes to acquire expertise by practicing a skill of your choice and documenting your progress throughout the semester. Finally, you will research and write about the development of expertise in a particular domain.
(This example language is provided by Carnegie Mellon University’s Eberly Center)
Course Goals (optional)
Talk to your students about the big picture, the ways of thinking you hope they will learn in your course (if you did this in your course description, you might omit this section). Unlike specific skills or content, these course goals are often related to the ethos or epistemology of a discipline. To develop your goals, think about the disciplinary habits of mind students will be able to apply outside of the course. What will students understand, appreciate, recognize? 
Example 1. Geography
1. Learn to critically consider the geopolitics of representation and media geographies.
2. Recognize the positionality of embodied knowledge production—both in authoritative and in popular representations.
3. Develop an appreciation for the need to listen to what marginalized communities have to say, as well as the basic skills for doing so.
4. Sharpen critical faculties through close reading, class conversation, and analytical writing.
Example 2. Chemistry (Introductory Course)
The overall goals of this course are:
1. To understand the nature of science and how it influences and contributes to the modern world.
2. To develop critical thinking skills.
3. To recognize scientific methods and be able to interpret and communicate findings adequately through writing as well as orally.
Learning Outcomes (required)
Unlike broad goals, learning outcomes should be specific and assessable. They are the steps students will take to achieve the broader goals of your course. What will students be able to do when they have completed your course? Using the “backward design” strategy, you might infer these abilities from the rubrics you use to evaluate major assignments for the course (papers, exams, projects). In writing these specific learning outcomes, it’s useful to use precise cognition verbs such as “evaluate,” “employ,” analyze,” and “create.” Bloom’s taxonomy may provide some inspiration for choosing strong verbs.
Example 1. Outcomes grouped by goal. Exploring Planetary Worlds
· Describe how planetary science intersects with society
· Identify planetary materials and describe how planetary bodies change through geologic time
a. Describe current models of solar system and planet formation
b. Identify and classify the natural materials that make up planetary bodies
c. Compare and contrast the composition of planetary bodies within our solar system
d. Explain how geologic processes alter planetary bodies
e. Apply this knowledge to interpret how features observed on planetary bodies may have formed
· Investigate a planetary body using reputable sources of scientific information to identify key knowledge gaps in our understanding.
a. Locate and distinguish references which will provide reputable scientific information
b. Evaluate multiple reputable sources of information and draw connections between these sources to identify
key knowledge gaps in our understanding of a planetary body
c. Formulate 2-3 science goals for your mission and construct testable hypotheses that will inform each of your science goals.
· Assemble a suite of instruments that will provide the data necessary to fulfill your science goals
a. Compare and contrast the type, quality, and quantity of data provided by different instruments
b. Weigh the pros and cons of each instrument and evaluate its impact on your mission’s monetary, power,
and mass budgets
c. Select the most appropriate instruments and defend your choices
d. Respectfully critique each group’s suite of instruments with respect to their science goals.
· Develop a realistic planetary science mission that includes an effective public outreach plan.
a. Author an instrument proposal that explains how the instrument works, describes how it will be used to address one or more science goals, and presents a clear argument for why this instrument would be the best choice for your mission.
b. Design an effective public outreach plan to broaden the impact of your planetary science mission.
c. Assemble a professional presentation that distinguishes your science goals within the context of our existing knowledge, demonstrates how new data from your instrument suite will enable you to achieve your science goals, and supports your public outreach plans.
Example 2. A simple list. Instructional Strategies 
You will be able to…
· analyze differentiated instructional inquiry-based learning strategies such as problem-based learning, project-based learning, team-based learning, and service learning
· explore innovative strategies such as using humor, music, and technology in teaching
· analyze teaching for different purposes such as general education, large enrollment classes, STEM fields, service learning and civic engagement, and online programs
· apply formal and informal assessment strategies to exchange productive feedback and adjust learning opportunities
· practice evidence-based active teaching strategies to promote student success 
Texts and Materials (essential component) 
List all of the text(s), materials, and any software needed for the course. Be specific as to whether the item is required, recommended, or optional. It is not mandatory to have a required text for your course. Follow the format customary to your discipline.
Be sure to consider captions and other accessibility tools: 
· If you are assigning audio-visual materials, it would be advisable to check for closed captioning as it provides improved access to all students. 
· Similarly, if assigning digitized reading materials, it is advisable to ensure that they are Optical Character Recognition (OCR)-readable. More information about making your documents accessible may be found through the Accessibility and Disability Resource Center’s (ADRC) Digital Accessibility online resource. 
· Consider having accessible alternatives if your first choice of texts and reading materials are not accessible.
If you have a long list of readings, please use an Appendix at the back of the syllabus or provide the list in Canvas.[See Faculty Handbook 4.25.1 for guidance on instructional materials]
Example: Readings
This course will use materials from multiple open-access sources, as well as primary sources available through the University of Oklahoma Libraries. Therefore, there are no required textbooks for this class. Instead, I will assemble open-access resources that will provide an overview of common materials (minerals, rocks, fluids), natural processes (e.g. phase changes, convection, impacts), and geologic features (e.g. magnetic fields, tectonic plates, volcanoes, faults, landslides, glaciers, streams, oceans) observed on planetary bodies, as well as the instruments planetary scientists use to collect new data. These resources will be posted in the course documents portion of the class on learn.ou.edu and will provide you with a solid foundation for our class discussions and activities. You will build upon this foundation as you further investigate a planetary body using primary, peer-reviewed sources available through OU libraries and reputable secondary sources available to the general public via the internet (e.g. NASA and other space agency media resources, decadal survey reports from the National Academy of Science, and reports from professional societies). I will provide a list of potential sources and guidance using the library website to get you started. 

