Example Language: Assignments and Grading
Learning Activities, Assignments, and Assessment (essential component)
Provide a short description of the learning activities and assessments that will be used in the course (see the table below). A common alternative to the table below is that you can also provide such details in your Assignment section, where you align your assignments’ instructions and expectations with assessment strategies. You may appreciate the Transparency in Learning and Teaching (TILT) Project's guidance on making transparent assignments, which also includes sample assignments and a checklist. The TILT framework helps students understand the purpose of the assignment by detailing the skills and knowledge it will develop, clearly outlining the task and criteria for success.
Example 1: General Activities
This course will engage you with various activities and assignments. You will read textbooks and journal articles before class and actively participate in learning activities in class to help deepen your understanding of the content. Because receiving feedback from multiple perspectives can expand your learning and providing feedback helps you advance by thinking about the topic in a new way, this class will also peer review weekly reflection papers. 
Example 2: Collaborative Projects
There will be four collaborative projects such as the development of wikis, infographics, concept maps, and timelines. These activities can deepen your critical thinking, demonstrate your mastery of the topics, and develops collaboration skills, which is highly valued by employers:
· You will join different small groups to work with your peers to develop these projects.
· Using a rubric, you will provide feedback to peers’ projects in Canvas.
· You will do peer review for peers’ projects.
· Specific instructions of each project will be distributed in class.
· Each project lasts two weeks and weighs 100 points.
Example 3: Online Discussions in Canvas
· Facilitating Discussions - You will have the opportunity to facilitate one of the discussions as a student facilitator. I will model the first few weeks’ discussions and assign you to facilitate one of the remaining weeks. Afterwards, you will be responsible for initiating the group’s discussion with two questions or ideas based on the readings, which is due in Canvas by Monday, noon. As a student facilitator, you will work to guide and deepen the discussion through replies to other participants’ posts. This may be in the form of additional thoughts or questions.
· Quantity of Postings - Active participation in course discussions is a major aspect of this course. For each online discussion, you are expected to post at least one response by Wednesday, midnight after the student facilitator posts their initial post. One post is to respond to the facilitator’s questions. Another post is your comments on another group members’ post. Afterwards, please respond to at least two (2) other participants’ posts by Sunday, midnight each week. You are encouraged to exceed this minimum expectation. The minimum requirements are to get a conversation started.
· Quality of Postings - Your posts should be comparable to the kinds of comments you would make in a face-to-face course. As a dialogue with others, you are not asked to write a three-page essay, but rather a quality paragraph that extrapolates on what you have learned and moves the conversation forward. Similarly, responses such as “I agree!” or “That is a great idea,” while affirming, also do not move the conversation forward in a way that another extrapolation or raising a well-thought out question would. Please consider the quality of your participation when you post. The quality of the online discussion is contingent on the depth and richness of the posts in the discussion. See Appendix A for a rubric of quality discussion. Also see Appendix B Netiquette Guidelines for tips on appropriate discussion board behavior.
Example 4: In class discussions: 
A considerable portion of this class will be spent discussing the course readings and exploring different experiences, ideas, and perspectives. In order for this to be successful, we expect you to complete the readings and be prepared to address the discussion questions in class. We also expect you to participate in the activities and discussions that take place in class throughout the semester and work together as a team to support each other’s learning. Therefore, we expect that everyone (students and instructors) will: 
1. Demonstrate professional respect for your colleagues in class. Examples of demonstrating respect include learning others’ names and not interrupting others while they are speaking. 
2. Engage in productive conflict. While we do not have to agree with one another in this course, we do need to engage in a manner that fosters a productive learning environment rather than an unproductive one. Unproductive behaviors also do not align with the professional skills that employers are seeking. As such, we will not tolerate name-calling or derogatory remarks in this class. Keep your language professional and appropriate by disagreeing with ideas, rather than people, and anchoring your own thoughts in credible resources. 
3. Create space for everyone to have opportunity to share. If you don’t typically share, think about challenging yourself to contribute more than you would normally want to. If you frequently share, consider pausing a bit longer to see if others would like to speak up in that gap. In class and group discussions, be respectful and do not talk while others are speaking.
4. Listen and reflect upon what others have to say. We expect you to learn from each other just as much as you learn from us. Actively engage in group discussions by listening, thinking, and then asking questions when you are unclear.
Example 5: Weekly Assignments 
(click on the hyperlinks for more detailed examples of assignment descriptions): 
All weekly assignments are listed at the Course Calendar. Each week, you will complete several different types of assignments:
· Reading and blogging. Choose your readings from the online Myth-Folklore UnTextbook, and keep notes in weekly blog posts.
· Writing a story in which you retell a story from the reading. For more information, see: Stories from Stories.
· Working on your semester-long class project. You will create EITHER a Portfolio of your best weekly stories OR a Storybook website. For more information, see: Portfolio and Storybook Projects.
· Responding to other students' blogs.
· Responding to other students' projects.
Workload. You will need to spend approximately 6 hours on this class every week. There are no scheduled class meetings or synchronous online events. Instead, you will set your own schedule. You can complete the coursework at any time of the day or night on any day(s) of the week that are convenient for your schedule.
Reading Load. The reading consists of 60-90 pages per week. Reading time required: 2-3 hours.
Writing Load. You will be writing appx. 1000 to 3000 words per week. Writing time required: 2 to 3 hours.
Commenting. You will be commenting on blogs and projects each week. Commenting time: 1 to 2 hours.
Assessments* (each student must do each of the following) (essential)
*The quality of all written assignments and presentation should be evaluated using a rubric or clearly established criteria for success (see Increasing Your Grading Productivity). It is important to provide information on the deadlines for any learning activities and assignments. Including a table with all the due dates can help students plan out their semester. This can also be included in the calendar feature of the learning management system.
Example in Table Form
Table 1: How learning activities will help you achieve the learning outcomes, and how you will be assessed on these
	When you complete this course, you will be able to:
	You’ll gain this understanding through:
	You’ll have opportunity to demonstrate what you’ve learned by completing:

	Explain the role of various campus support services in cultivating student belonging
	Journal Articles,
Attending Events,
Interviews with Campus Leaders, In-class discussion
	“What’s Out There?” research assignment and presentation (9/16); Midterm Reflection (10/21); participation during class (ongoing).

	Identify and evaluate theories about diversity and inclusion in higher education, as well as best practices
	Journal Articles,
Researching other campuses, Attending Events; In-class discussion
	“Your Role in Change” goal planning reflection (11/4); Hands-On Learning Assignment reflections (rolling deadline up until 11/18); Final (12/11); participation during class (ongoing).

	Critically analyze written and visual texts
	Researching other campuses, Journal Articles, in-class workshops, ACE Engage online training; in-class discussion
	“In the News” presentation (see sign-up sheet on Canvas from first week of class); participation during class.

	Evaluate current issues in higher education through the theories discussed in our course material
	Researching other campuses, news articles, journal articles, interviews with campus leaders
	“In the News” presentation (see sign-up sheet on Canvas from first week of class); Hands-On Learning Assignment reflections (rolling deadline up until 11/18); midterm reflection (10/21).

	Apply concepts from the course to projects and/or your workplace
	In-class discussions, journal articles, news articles.
	Final workshop presentation and facilitation guide (11/11 and 11/13); “Your Role in Change” goal planning reflection (11/4); midterm reflection (10/21); final (12/11).


Assigning Grades (Grading Overview and Grading Scale) (required) 
It is important to be specific about your grading system. Students should know how much each assessment is weighted towards their cumulative grade, as well as what the grading scale is for each letter grade. Clarify whether your system is point based, weighted, percentage, letter based, and whether there will be any adjustment to the final grade, either linear or Gaussian distribution (curved). Be specific about the cutoff for each letter grade and whether these are predetermined or may be adjusted.
Describe your policies in detail; use headings, numbers, charts/tables and bullets to chunk information.
Example 1- Point accumulation:
I calculate grades differently than you may have experienced in other classes- here you start with zero points and work your way up to your final grade. The final grade you receive at the end of the course will be determined by the accumulated points you earn on individual assignments and your contribution to your team. The number of points you earn is based on the quality of the work you submit. In-class group activities are worth up to 100 points with points determined based on the quality of your group’s assignments; your two lowest in-class activity grades will be dropped, no questions asked. I will evaluate your participation and your team citizenship efforts based on your engagement and contributions within class discussions and group activities, as well as the team evaluation reports.
There will be 450 points total over the 15 weeks of the semester. To receive an A, you need to earn 410 points. For 360-409 points, you will receive a B. For 320-359 points, you will receive a C. For 301-319 points, you will receive a D.
Example 2: Percentages
Each assignment is weighted and contributes to your final grade within the course. Because I believe learning is a process, I’ve incorporated opportunities for you to receive feedback and feel more comfortable with the assignments prior to completing assignments that have a greater impact on your final grade. For example, your first Hands-On Learning Reflection is only worth 5%, in comparison to 12% or 13%. This is so you may learn from your first attempt at this assignment type. Similarly, your lowest three quiz grades will be dropped from your final grade.
Table 1: Grading Overview, assignments total 100% and this table shows how they are weighted towards your final grade.
	Assignment
	Percentage of Final Grade

	Hands-On Learning Reflection: Event #1
	5%

	Hands-On Learning Reflection: Event #2
	12%

	Hands-On Learning Reflection: Event #3
	13%

	What’s Out There research and reflection presentation
	5%

	In the News presentation
	10%

	Your Role in Change reflection
	5%

	Midterm reflection
	5%

	Final
	15%

	Presentation draft (for feedback)
	3%

	Presentation
	12%

	Facilitation Guide
	5%

	Participation
	5%

	In-Class Quizzes (twice weekly; your lowest three quiz grades will be dropped, no questions asked)
	5%


Grading Scale:
Your letter grade will be assigned based on the scale below. I’ve already included within the scale rounding up so as to be transparent about what flexibility I can allow.
A: 89.6 to 100%; B: 79.6 to 89.5%; C: 69.6 to 79.5%; D: 60 to 69.5%; F: 59.9% or below.

Additional Considerations: Alternative Grading Schemes
You might also consider offering contract grading, mastery grading, or specifications grading. According to Linda Nilson:
A specifications grading paradigm restructures assessments to streamline the grading process and greatly reduce grading time, empower students to choose the level of attainment they want to achieve, reduce antagonism between the evaluator and the evaluated, and increase student receptivity to meaningful feedback, thus facilitating the learning process - all while upholding rigor. In addition, specs grading increases students' motivation to do well by making expectations clear, lowering their stress and giving them agency in determining their course goals.
1. Upholds High Academic Standards
2. Reflects Student Attainment of Skills and Knowledge
3. Motivates Students to Learn and to Excel
4. Fosters Higher-Order Cognitive Development and Creativity
5. Discourages Cheating
6. Reduces Student Stress
7. Makes Students Feel Responsible for Their Grades
8. Minimizes Conflict Between Faculty and Students
9. Saves Faculty Time and Is Simple to Administer
10. Makes Expectations Clear and Simplifies Feedback for Improvement
11. Assesses Authentically
12. Achieves High Inter-Rater Agreement

Read more about specifications grading. 

You may also be interested in trying “ungrading” assessments.


