Answers to problems #3

1. It's very clear that knowing the names of letters at the beginning of first grade has a very high correlation with success in learning to read (de Hirsch, Jansky, & Langford, 1966; Durrell, 1958; Samuels, 1972).  Does isolating children who do not know the names of letters at the beginning of first grade and teaching them the names help them to succeed in reading?  The answer is a firm nope (Hiebert, 1981).

Hiebert (1981) uses this instance to argue against a "skills" approach to transmitting literacy.  Freshman students should have already encountered one problem with the skills approach, if we have played the "Great Punctuation Game"--the skills literate adults use, more often than not, have very little to do with the skills that are taught in schools.  A second problem is that there are too many skills to isolate and teach.  Frank Smith (1981) cites vocabulary as an example:  a college graduate knows the spelling and meaning of, let's say, 400,000 words, knowledges that could not have been acquired as discrete learning tasks.  Here we see a third problem, a much more serious difficulty, for what we think the skills are may not be the real skills at all.  In this case, knowing letter names seems to be a natural concomitant of learning to read, and epiphenomenon, if you will, not a necessary precondition.
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2. The correct answer to "CREATE THAT SUBTITLE!," asking you to guess the subtitle of Anne Haas Dyson's study of literacy development in 5- to 8-year-olds, is . . . (drum roll) . . . answer c, "play, pictures, and peers."  A reference to Dyson's study is below, along with selected passages from the article, taken from the PSYBK data file on MultiMedia in IUP's library.

Note that the school Dyson studied would seem to offer a very supportive environment for young learners; some of the other choices might be true in other learning environments.

(Note also, by the way, that I didn't type any of the information that follows; I downloaded it to my disk and then adjusted it).

Dyson, Anne Haas. (1991).  The roots of literacy development: Play, pictures, and peers.  In Barbara Scales, Millie Almy, Ageliki Nicolopoulou, & Susan Ervin-Tripp (Eds.), Play and the social context of development in early care and education (pp. 98-116).  New York: Teachers College Press.  <PSYBK>


(from the chapter)  to illustrate the roots of literacy in constructive and dramatic play, in this chapter I examine the behaviors of young school children (5- to 8-year-olds) learning to create scenes and dramas in written words. Because they are so intensely involved in this learning, the children illustrate well how their earlier experiences as drawers and players provide both resources and tensions for them. Specifically, I asked: how do children transform meanings formulated in colorful drawings, often accompanied by lively talk, into the flat, black and white surface of written text, how do they formulate pretend stories about their real experiences, and, most broadly, given a setting in which peer talk and the relationships fostered by such talk are valued, how do children use written stories as part of their social lives? To put these questions in a different way, how do children come to negotiate among multiple space/time worlds when they write: among the differing symbolic worlds of pictures, sounds, and written words; and among the imaginary world (often set in the distant past), their ongoing social worlds, and the wider experienced "real" world. The data upon which the chapter is based came from a longitudinal study in an urban magnet school (focused on eight students, four kindergartners followed through first grade and four first graders followed through second grade).

3. Corax based his argument on whether or not Lysias's argument was convincing. He said, in either case, he deserved to be paid:  if Lysias's argument was not convincing, obviously he (Corax) deserved to be paid; if Lysias's argument was convincing, then he still deserved to be paid, for Lysias had demonstrated the value of the lessons.  (By the way, the word corax, in Greek, means "crow.”)

The judge threw the case out of court, saying, "a bad egg from a bad crow."

This is a traditional story; I probably got it, directly or indirectly, from Suetonius's Lives of the Sophists).

